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BOLLDING A TEMELE 


A builder builded a temple, 

He wrought it with «race and skill; 
Pillars and groins and arches 

All fashioned to work his will. 
Men said as they saw its beauty 

"It shall never kmow decay. 
Great is thy skill, 0 builder; 

Thy fame shall endure for aye." 


A teacher builded a temple 
With loving and infinite care. 
Planning each arch with patience. 
Laying each stone with prayer. 
None praised her unceasing efforts 
None knew of hor wondrous plan, 
For the temple the teacher builded 
Was unseen by the eyes of man, 


Gone is the builder's temple, 
Crumbled into the dust; 
Low lies each stately pillar, 
Food for eonsuming rust. 
But the temple the teacher builded 
Will last while the ages roll, 
For the beautiful unseen temple 
Is a child's imortel soul, 





AUTHOR'S INTRODUCTION 


The writing of this book was undertaken at the request of the Pres~ 
ident of the Pivopeedk Hi wadions Dr. Joseph FP, Merrill, of the Educational 
Department of the Brigham Young University. The assignment of the task 
of writing came to the author through the President of the University, 
Day Pe 3. Harris. 

The church educational affairs in turone eame to the attention of 
the seus when he served as a missionary in England. Later, upon re- 
turning ‘aa Utah, he had large opportunity to observe and participate 
in auxillary teaching in various organizations in ths wards of several 
states and in two missions. 

From these observations, together with those of teaching in the el- 
ementary and secondary schools, the need for better teaching beeane ob- 
vious. 

Much has been written concerning methods of teaching and many im-« 
‘portant devices have been suggested. Some years ago it appeared to the 
eaines that the best way to arrive at methods that world improve teaching 
was to try the various devices with expert teachers in classroom situate - 
ions, This method of attack on this important problem was resorted ey 
This book sets forth, in very elementary terms, the conclusions that were 
anvived: at by observing and participating in actual practice. 

It is suggested that those who use this book will find it profitable 
to proeeed as follows: 

1. Read carefully, several times, the Table of Contents. This will 
give a clarified vision of the book as a whole and help greatly 
in obtaining the message which the author has attempted to give. 

2+ Before going into detailed study of aly of the chapter, note the 
chapter heading. After reading the introduction, which in every 
case save the first chapter, is a review of the last chapter, 
read, one by one, the paragraph headings. 
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This will assist the reader in obtaining a clear idea of what the 
details of the chapter are all about and should make the items of the 
chapter much more abies’ te and more easily iinaunuaian 

3. The discussion of every chepter closes with a summry. After 

details of the chapter have been considered as suggested above, 
read the summary with care, For those who desire to remember 
the contents of the chapter, memorization of the summary items 
will be profitable. The important items of the chapter appear 
in the summary and is a condensed statement of what should have 
been learned. 

4, Every chapter closes with a number of problems of a practical 


nature. These are to help in class discussion. Not until these 





can be answered clearly ad correctly has the reader mastered 
the contents of the chapter, If there should be a problem which 
gives difficulty, it is suggested that the chacter should be ree 

read. Help will thus be secured for satisfactory discussion of 
the problems. 

5. This book is designed to help those who desire to improve their 
teaching. It is urged, therefore, that the suggestions offered 
be tried. It is probable that these will not work equally well 
with ell teachers but in experience they have been very helpful 
in improving the teaching of good or The suggestions 
will be of little value if they are not put to the test, 

6. Teaching i§ « difficult art. ‘Those who succeed best at it, 

| make pone preparation for every class, end see in every class 
situation an opportunity to do good end to be of service. 

If those who use this book receive help from it, that results in 

improved teaching, the purpose of the author in writing it will have been 
fully achieved, The good that comes from it will be ample compensation 


for the time and energy he has put forth in its preparation. 


(vi) 























nei dln ee mepoti 
levoda Docuigo a8 Derabioase seat erat aothio aft Re attabad 3 
Teduenst of ottaed atte anartt tot ores sibs yesemnm wit boor 
soot? yencbin out Bo mottustsonam cotds 62) Yo edushnon’ ett 
qseqye todreds ott 30 wand tondaognh aif sedansitony of Lhe 
cra: Rents eno Ne damit Soe ate a A 
ian ky oem ce ies A a a * 
_seadt Liter ot toauon th saoto at chad of exe sued eaten 
arenes Lobeds” edt oad lsomeson fame ¢ixe0lo Denoueiie @6 m9 
doidw eeld gig sed Disode oxeid tf aaedqado old Yo etaotaee aft 
wie o8 Shwoda tetqndo wt teutt haseeigine wt iat wnt” 
Yo mobyenoet® rrotastaktoe ot seciiep od eat tte alll shor | 











Riel eva ot gxlaeh in wot ht aid 
Aetetto aaddtnongie ot tuitt omethongnkt oe a #2 


wt te teow poceone ote seal —_ 
nities wie a ities. 5d 
j reotrase bass Ot bem 2% ‘i tnagkoge a 





The author is indebted to his secretary, Missa Mary Dahlquist, who 
has performed the work of typing and to his collegéats who have read 


the manuscript and given helpful suggestions. 
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Chapter I JUSTIFICATION FOR TEACHING 
Bach generation in turn becomes the truth 
bearer of the truths of the ages. 


Groat truths mast be passed from the pres- 
ent generation to those of the coming one, 


The good teachers present in a simple form 
the great truths of the ages. 


The good teacher not only presents great 
truths but he causes his students to think. 


In the changes that come into the lives of — 
the students is found the justification 
for teaching. 


Chapter II ~ ENDS TO BE ACHIEVED THROUGH TeacHING & 
There is a justification for teaching. 


Ones quest is much more likely to be reward+ 
ed if one knows exactly what one wants and 
aime at it. 


There are certain simple educational end pro-. 
ducts that are to be reached through teach- 
inge 


These simple products combine to make more 
complex ones. 


The well, educated person is known by the num- 
ber and kind of these simple end products 
whieh he possesses and the nature and char= 
acter of the complex products which he 
exhibits, 


The ends that are achieved should ample juste 
ify the means. 


Chapter I1z’ COLLECTING AND ORGANIZING sUBTueT MATTER to 
3 There are very important ends to be gained 
through teaching. 


Subject matter that promoted the reaching 
of any end product desired will have 
charactersties that may be recognized. 


Subject matter is abundant but must be 


sorted out from the mass of material 
wanong which 1% is distributed, 
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Chapter IV ; 


Chanter V 


page 


Collecting of subject matter is the 
responsibility of the teacher 
and may be done by following simple 
directions. 


The organization of the subject matter 
is also the responsibility of the teach- 
er and is best accomplished by 
following the method used by good 
teachers. 


The teacher who gives evidence that he 
has: collected a suitable body of 
Subject matter and has organized it 
proverly always commands respect. 


PLANNING THE SUBJECT MATTER FOR PRESENTATION 
Subject matter is that part of the ed- 
ucative material that causes intell- 
ectual growth. It serves this pur- 
pose best when it is carefully coll- 
ected and organized. 


The good builder never begins construction 
until he has made a plan of the stru- 
cture he intends to build. 


Since building a character is much more 
important than building a physical 
structure, the making of a plan 
before teaching is more important 
than the making of a plan before 
building. 


The plan of a lesson, like the plans and 
specifications for a building, give 
a clear picture of what we want to 
build and the materials and methods 
to be used in the »rocess. 


In making a plan for a lesson, good teach- 
ers provide for certain steps or phases 
each of which is important and necessary. 


THE CHOICE OF METHOD IN TEACHING 32. 
There is a way to proceed with preparation 
of a lesson that always promotes 
success. 


Method determines how the work is to be done. 


It often occurs that there are several 
ways a given task may be performed, 
but there is only one best way. 


In teacher's work there is a variety of 
methods from which the teacher may 
make a choice. 


(viii) 


J 


ait ee eth fo ye p 
x galwod.to pe 908 et 


Rote 
(CiLidiune 
“ud be aia t Lomo} y eed Sf Bera 4 te 
Sein Hodis. add su twoL tot 
Legoged. 


i , 
a 4 \ ae ae = 
Cheer SE S24 

oe ee ie 

ssid REE 5 OD, 


ve We we ae a 
vie WON AA 


Ree eee hae i 
6th wt aa Oe 


ey ole 


ave Si 


yi STL 


2TH 
ay 7 





, > 4 ti wa — ' ai: 4 id r¢ IH , = v7 4! as A, © ¥ 
SSO aa ati NIT. UN aS eta Bish) 
EE Gatien) AEGON! a a ae 


: 


Bee tes an une 2" page 


| yee ie best sia Hides hhion aedeaves, 
ee eta Sak Sa NSS best teaching results when the 
Ce ee | suggestions. for using thet parti- 
. sale cular device are followed, 


Oceasions sometimes arise when tech< 
niques of sevoral methods may be used 
or those of the chosen method mod~ 

1ed, 


Good teachers vary the method of prea~ 
entation and strive to improve 





continually. 
PRESENTING THE LEGSON BY TH Lecrue: retop 27 


The good tenchor makes a wise choice of 
the method he useps 


The lecture or telling method is used 
more than any other. It should, 
therefore, be refined and made to 
gerve its largest rurrese, 


There are occasions when the lecture 
method serves better than any other 
devices then these arise this method 

 pthomdd be uded, 


Yo use the lecture method efficiently, it 
is necessary for the teacher to care~ 
fully select and organize/the subject 
matter for presentation, This may 
best be done by followins Sin, le rules 
and procedures. 


There is a procedure that always -romotes 
success in the use of the Lecture 
mathods 


Geod teachers will be constantly engaced — 

dn vefining and improving their sbil- 

ities to use this imrortant device in 
teachings 


QUALITATIVE 'TUACHING Ze 
The lecture method always has been and 
probably always will be the most 
important method used in teachings 


Teaching may be either quantitative or 
qualitative, but the latter is the 
bettors 


The method for qualitative teaching is also 
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mastered by all tho members of the 
class» 


Chapter VIII THE PICTURE METHOD 
A method thet would insure that all of the 
class receive an understanding of the 
main ideas presented would be of great 
Value. 


Many of our ideas have been cbhtained through 
the sense of sight. 


When the picture, or the visusl object, is 
used in texebhing it should always be 
used as a means to become an end to 
illustrate and amplify,ideas. 


There are many kinds of visual objects that 
may be used but the picture and the 
drawing or writings placed upon the 
blackboard are the most important, 


There are many definite purposes to be 
served by the use of the visual object. 


There is a proeedure when the visual object 
is to be used, that is highly recommended 
because it greatly helps the leaming 
and remeubering of the ideas. 


The teaeher who would use this method must 
eollect servicable material, 


Chapter IX FIXING FACTS AND DEVELOPMENT OF ABILITIZs TsRoveH prt OF 
Through the use of the eyes the stimilus 

for much thought is received. As a 

result our education is greatly 

advanced « 


— 


The facts and ideas that remain in the mind 
render the lergest sefvice to the indiv- 
idual, 


It is the ability that one has acquired 
through doing the thing over and over 
againe=through drill, that is of value. 


The good teacher is constantly conesrned 
about what the students remember and 
the use they make of these mamory items. 

No teacher can cause the students to lesrn 
as they should wh: fells to apply the 
laws of learnings 


There is a procedure when drilling the class, 
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page 
which, if followed, always promotes 
the best success. 


The drill lesson may very profitably be a 
part of every class exercise no 
matter what other method is used. 


One who learns the art of self drill and 
practices it will give evidence of a 
mind well stored with facts and ideas 
and will have abilitios to do many 
worthwhile tasks well, 


Chapter xX MOTIVATING THE ASSIGNMENT OP CREATING TT! DESTAE ra 
") STUDY 
That which remains in the mind becomes the 
material that is always ready for use. 


The need for a study of the materials to 
be considered in the next class 
exercise appears when one realizes the 
importance of mind content--ideas-e 
in learnings 


The motivated assignment has two phases to 
it, namely, (1) the creating of a desire 
to study and (2) the pointing out of 
the beat way to study. 


A properly conducted assignment will reach 
a@ very useful end for the student. 


In anking the right kind of an assignment, 
the teacher will preeeed in a orderly 
Way e« 


The assignment may call for several. types 
of activities involving both mental 
and physical work or a combination of 
these. 


The good teacher will strive to have the 
students ready for the richest possible 
experience during the class exercise, 


Chapter xT ADAPTING INSTRUCTION TO THE NEEDS AND CAPACTTIES OF 
OF THE STUDENTS, 
The most meaningful experience always toblows 
careful preparation on the part of the 
students to engage in them. 


There is 4 great range in the abilities and 
experiences in students of the sane age 
in any class. In classes for roligious 
instruction, eapecially, t ere is the 
range in age that renders teaching more 
difficult. 
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Instruction, no matter what the quality, 
ig of little walue if not suited to 
the atudente.s 


Before choosing any cevice for tenching 
or makin: seleetion of the doteiled 
material to be taught, the teacher must 
consides the age enki maturity of the 
studentea of the clase. 


Good teachers cive ovidence of their 
abilities, and knowledge of tho teach= 
ing art by applying simple rules which, 
if followed, help dn adapting instruetion 
to the nooda of the students, 








AML instructional material may be good. 
fhe good teacher, however, is concerned 
with this, ia it good enough for my 
Glass today? 
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JUSTIFICATION YOR TEACHING 


eneration in turn becomes 





An old story that has been translated into many languages and told 
din many tongues serves to make clesr the truth set forth in the opening 
sentence, The story runs this ways The leaders of a very ancient but 
wise people, at certain times, called all the young men together at a 
ehosen place to erin de a great game. Upon assembling, two of the st- 
rongest of these young men were selected to choose sides, each selecting 
the fastest and strongest available men to play in his grou>. The game 
was to be a race that would test, to the limit, the speed and endurance 
of all the players. Having chosen the players, the men were stationed, 
from the first to the last, equal distances, tut miles apart. Before 
taking their places, however, the master spokesman of the older men, who 
was the real leader of the people, gave instruetions something as follows: 
This is the great game of tuis people. It is a way we have of finding out 
those who will be courageous and true to this trust. Vietory for your 
team will depend upon each of you. Every man is eSpected to do his best. 
You will distribute yourselves over this race course, which has been the 
same over which your fathers have run for senerations, When all are ready, 
and at a signal from your captains, a lighted torch will be put into the 
hand of each of your leaders. He will bear this lighted torch to the 
second man slong the course, and he to the third and so on. ‘hen the last 
man has received the torch, he will, to the limit of his ability, run to 
the home station and deliver it again into our hands still burning. The 
side which first puts the lighted torch into our hands will be declared 
the victor, Remember to play fair$ Do your best! Inplore the powers 
above to GIVE you stre 





Having furnished these instructions, the men prepared themselves for 
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the race, took their stations and the race was on, Throughout the day the 


older members of the tribe traced the progress of the race by the smoke 


of the burning, torches; and throughout the night, the flaming torches 

in the hanis of the toreh bearers signaled their progress. ‘Their reward~=— 

the assurance that eoech had done his best and the blessings of the master. 
! The teachers of the present now become the torch bearers, and truth 


is the flaming torch. Those who are chosen will follow the final instru= 


etions of the real leadera»—Play fair! Do your best! Implore the powers 





This is the only way thet has beem found to preserve the wisdom and 


knowlege of the ages. Thanks to the art of printing, many of these great 
truths have been preserved and serve the teacher, in part, with materials 
to teach. In the service that these truths have rendered may be found 
ample justifieation for teaching. | 

Im ancient times, the wisest and often times, the oldest member of 
the family or tribe had the responsibility of passing the instruetion 


through word of mouth to the youmger members which he thoucht necessary 


‘for the welfare of the group. These younger ones listened, understood 


, and remembered, To be ignorant of what the tribe should know was considered 


@ sin, The ampor tenie of passing these creat truths on is as creat sai 


. @y as ever but the methods, as we shall see, are different, 





Great truths are simple and easily understood, Many of these serve 
their largest purpose in the lives of most people if they are left as 
they are. Their truthfulness and fundamental nature is plain that to 
attempt explanation and demonstration detracts from, rather than adds to 


them, A simple list will illustrate truths of this nature t--- 
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‘In the ecitean God created the heavens and the earth--~loses 





Ged created man in his ow image, in the image of God created 
he hinm----loses 


Thy faith hath made thee whole-~-Jesus 
Destroy thie tem-le, and in three days I will raise it up---Jesus 


#And now abideth faith, hope and charity but the greatet of 
those is charity"~--Paul 


 Gharity is the -ure love of Christe--Joseph ‘anith 


True education consists in training the head, the heart and 
the hand---Brigham Young 


Lives 6f Great men all remind us 
We ean wake our Lives sublime---Longfellow 


There is divinity thet shapes our enda--«-Shakesneare 
J The truth shall make you froe---Jesus 
Five times five equal twenty-five----vathematictan 


A heavy bedy tossed into the air will be attracted to the earth-« 
Physicist 


The earth revolve? around the sun---Astronomer 
and-thua the list may continue until it is very longe | 
It sometimes hanpens that some teachers, not content with the creat 
truths as presented, attempt many explanations, demonstrations Stee, and 
"involve the truth in ao, much verbaliam thot great confusion results and 
} sometimes (aes 49 los of\the the original truth» One may find illustration 
of this in many vublic discourses one hears, from the supil'a lesaon in 
the classroom Fil from the ulpite We do not say that oxplanations arc not 
useful, nor demonstration not helpful, but simply urge that when these 
are given, let the explanation explain and not confuse and let the demon- 
etration make the tuauth plainer not more obscures Good teachers present 
the truth in simmle forms, ‘ote, for example, the simplicity of the teaghing 
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Justification for teaching is found in the fact that good teaching 





lts in clear and abundant thinking. The educated person in any line 
gives evidence of training in his ability to think, Thinking is so 
important and is so closely connected with prosress, tat every one should 
be trained to do its. A teacher then, that fails to lead his class in 
realms of profitable thoucht fails in his most important duty. Without 
thinking there is noh use made of the truths that are beine taught for the . 
truths become the basis, the beginnings, for thought. Without use, the 
matters presented fade from memory and are losts The teaching thus 


become of little value. The so many worthwhile things to be learned, 





and so much clear and immom@nt thinking to be done, and so many conclusions 
that often give color and direction to our lives to be reached, that in- 


Spiring students to do clear and accurate thinking becomes one of the 


most outstanding func 4ons of the teacher. 





Learning is @ slow process, In fact it is so slow and we are so 
limited for time and oceasion and there are so many things to be learned, 
that if we are dilicent students all the days of our lives we shall still 
need eternity for our comrlete education, Education is changes. It is 
an intellectual «rowth change, It always takes vlace slowly and should 
be continuous. We chance in our knowledges "line unon line™ “here a littie 
and there a little" *ever comine to pverfect knowledge," In our abilities 
it is the same. We are trying to follow the instruction of the creat 
leader--"Be ye verfect," That means change--develo ment-~-crowth. A 
person should be ashamed, not so mach that he is ignorant today, but that 
he is as ignorant tomorrow as he is today. Teachers and students meet and 
talk together, think together, study together, act together, the teacher 


always heading, always guiding, extendin: a helpful hand to those who need 


help and thus we grow in a knowledge of the truth "till we all becone in 


} 











§ ane 
A iv 


haw 


ins Dat : 
om ef Pie SBE £ 


ni. | if " : 
f+ Ne. ab) td hy acs 
© YiICts. Fs vad ak erga e , 

be hea a 





a + Poy 


aa 








te 


“i ‘ me 4 4 ’ i, : “ : Bo alky 


30D OF Silos 
; ae: Sher ae 
fy 2 ¥ e+ a}  « a) ie 5 

| | : > SOLIomwe? Haliy 
ht ’ \ em 


ho, . AL wae ee b Ri i 


Mein ser ein . * ~~ i . i res me - seit — lh es 
i 
, 


\ 
y i 


i ae AIERer . 3 
OR AS ms ann Bm tN 





a 

a V y § 

t 
\ 4 ' le ' 
oy. * 7 tin 48 “re ‘4 ra re \ 7 ‘ © 
ss 

: wip ots ‘ 
' : E P 

j ‘ $ 5 r v : % vd i 

re F * 4 PE te riee 







; S 
pie re 
eres vane 
agit f. ~ war: * 
‘ Ww wie oy 
See ir tape: ©, ry 


rae 
Sa oe ulema 


: “4 
Coury 


aith, and of the knowledge of the Son of God, unto a perfect man, unto 






the moasure of the stature of the fullness of Christ." (Zph. 4:13) 
From the foregoing we heave socn]-<~ 


1. That each generation becomes the torch bearers of truth and that 





good teachers play the most important role in passing truth on 
from generation to ceneration. 

Re That in ene modern days, the important matters of the past 
have been preserved and are now, by imporved methods, presented 
to childhood, vont and adultes of the present cay. 

3» That good teachers will strive to be imple and direct in their 
teachings and preserve the simplicity of great truths, 

4, That good teaching results, not only in a clear and simple pres-~ 
entation of truth, but in causing the students to think clearly 
and accurately. 

Ss That edueation consists of a series of slow and continuous changes 
in the right direction which always result when teechers and 
students work effectively together, 

PROBLEMS AND oOURSTIONS 

1. Point out situations which show the application of the story 
"The Torch Bearers," 

R» What other instructions de you think should be given to teachers 

_ than those given by the master spokesman to the runners? 
Se What advantages do the teachers of the present day have that the 

:  @lder teachers did not hove? 
4. Note the list of erect truths, Enlarge the list. Which of these 

great truths would be made clearer by explanation and demonstration? 
ee aay 5. The good teacher causes his students to think, What did your good 
a | teachers do to eause you to think? Would it be profitable if 

you were a teacher, to imitate these teachorat Explains 
6. Explain and illustrate---"(Gduestion is Change.” 
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CHAPTER IT 
ENDS TO BE ACHIEVED IITROUGH TEACTTIING 


In the last chapter teaching 





was justified in terms of nece sity of passing from ono generation to the 
next the ideas and truths that, in experience, have been found important. 
It was seen thet great truths are often simple and so appear when simply 
stated. fg good teachers progent these creat truths they cause the 
students to think and beesuse the students receive the truth and think, 
changes occur sometimes quickly, but generally slowly. Thus slowly but 
gurely education is acquired. Im this chapter we are to discover the 
ends to be achieved throush teaching. 


© 8 guest is much more likely to be rewarded if one knows exactly what 








When the writer was a youns man his brothers took him out on a hunt- 
ing trip. The country in which we went was reported to be stocked with 
various kinds of game but especially with came birds of several kinds. 
As we viewod the ecuipment, both for travel and for shooting, and considered 
the abundance of game reported to abound in the region, it seemed certain 
our efforts would be well rewarded. 

That early morning upon which we set out was brizht and cheery and 
we were in high slee. We rode with our traveling outfit as far as we 
could go and, then dismountinc, we traveled on foot, We constantly ex- 
pected something to appear at which we might shoot. In this state of 
mind, we traveled on and on for hours until finally the miles began to be 
weary ones for we found nothing. Growing tired with it all, I finally 
said to the others, ell boys, the hunting is good but the shooting is 
‘Mighty goor$ If you don8t mind, I'll] sit here under this tree and you 
tay go on Af you wish," | 

, They said, "We may find something yet." So on they wont. 





See cre 
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After I hed wholly given up the quest and was dreaning of happier 
days, I was surprised by a large flock of wild chickens, whieh were on 
the wing, alighting all around me, At one of the finest birds I took 
careful aim and fired. My aim being truco I got my bird. The report of 
the gun, however, frightened the birds and they took to the wing again, 

‘tytne direetly into the sun so that I could see none of thems. In great 
hope I fired a shot into the aun! Now tell me, what hope hes one of 
reward who thus takes a flock shot “into the sun} 

Some teaching is much like this---aimless, “he teacher's motive may 
be right and lie desire to do service very good y but cood teaching is 

' aeeompahied with something more than right motives end sood desires, Good 
teaching results when the teacher has a aefinite end product to be reached 
and aims directly at thet end, 


There are certain simple educational end products that should be 








Like the hunter, the teacher must take a very definite aim. The. 
object of his quest must be clearly visualized and if he sueceeds woll, 
must be direct. The question then arises, “What are these simple educat- 
ional end products which cood teaching mist achieve?” There are a number 
of them but for our purpose the following list will be large enough. 


These aret (}) u 








The selecting of the one or of the other of these to be reached by 


the leason or unit of work which is te be given is important becsuse of 
the attainment of a particular one of these requires a very definite type 
of subject matter and a specific kind of teacher and student activity. 
For example, if the teacher is desirous of reaching the interesta of the 


students, a definite knowledge about the early history of the church, 
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ling force withine=to pay tithos and offerings that the chureh any 


Sty eeeithte hth waieh to halp the poors Ox if he desired to develop 


the ability to baptise & person for the remington of ains, the type of 


material he vould use in the lessen and the activities he would heve the 


students anceve in would not be the same as ther would ba if hin end product 
were on awakened interest in the motheda “nelané exployes in wroviding 

for the poor. It sometives happens thet two of these end products may 
develop together, Yor oxemmle, the more one knowa si out Jesus and the way 
He walked am talked with people the grenter interest ono gta in Hie 
dife ond labors, That knowledse and interest do not always move together 
is preved by the fect that the more « peage loving verson knows about 

the futility and horrers of war the leas interest he hea in this method 

of settling difficulties, It is important thon, in good teaching, 

to know what the simple end preduet io that ie desired and also whether 
or not, with the development of thie product, another of the products 
does or does not develop at tha sane tings 





statement is true may be proved by an anolycia of mich a sroduct an 
appreciation, If one emmines my of his epprociations«efor exuunple, 

thet of a partieular type of misic, one will diseover that ‘is appreciation 
for thet type did net develop until he know something about the music, 
wntil he gained the ability to hear it correstiy, he was dispoeed to | 


listen to it, Thus appreciation ia made of these simpler end products, 





ani to develop appreciation of any thing, se atquire one by one, these 
Simple producte whieh later eonh ine te form the more complex oneds 
 ‘Paith, loyalty, love, honesty, appreciation ates, ao desirable in 


the lives of individuals, muct vost upon ami be formed out of these simpler 
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products of knowledge, interest, ability, attitudes etc. The good teacher 
ean provide for and train for the simpler products but the ecmbinations 
of these may be effected sometimes because of and sometimes in spite of 
the teacher. The combination of simple products are controlled by other 
influences than those that prevail in the class. let us say for example;. 
A group of boys are in the same class. The lessons, let us say, in this 
class are about the life and teachings of Christ. The teacher does his 
best to have the members of his class possess a large body of useful 
knowledge, kindly attitudes toward and worthwhile interest in Christ and his 
mission, An examination wouldireveal that his teaching has been effectual. 
But now, in course of time the members of this class get into different 
kinds of company; they engage in different kinds of activities; they live 
under different conditions. After a time, the teacher meets the members 
of his class in the vorious walks of life. One or two members of the 
Class are active workers in the church and exhibit faith in and love for 
the gospel. Another member is indifferent to the gosrel and does nothing 
to promote the church. bol uvettat tons for what Christ did for him are 
lacking. Still another member may be infidelic and use the very knowledze 
the teacher taught him to confound the members of the church. ind so the 
story goese Teachers of large experience find this story a reality in many 
details. And why the indifference? ‘Other forees, quite beyond the power 
of the teacher to control, have been at work upon the members of his 
Glass, slowly but surely determining complex products that make for weak 
or woe in the lives of the individuals have been formed. Thus in the class 
which Jesus taught we had John and Judas, James and Thomas and 
later that grent disciple, Paul. 
This does not mean that the teacher should not strive for the whole- 
a complex produc’s but it does suggest that as the virtues of one's 
garments are determined by the quality of the wool, the thread, the dye, 
etc, which enter into them, just so the virtues of one’s studefts are in- 
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fluenced largely by the quality of the simple ingredients--end products-- 


out of which is made in the spirutual fire that was exhibited in the teach- 


ing, the complex products that are exhibited in the daily walks of life. 


The well educated person is known by the number and kind of these 
simple end products which he possesses and the nature end character of 


the complex products which he exhibits. 
Good teaching is concerned with both quality and ocuantity of the 


products both simple and complex, Of these two, quality teaching--tpat 
is, teaching that is concerned with the quality of the product reached-- 
is the more important. ‘ho is the well informed person? The person who 
has many items of useful knowledge. Who is the handy persen? The 
one who has many worthwhile abilities, and can do many things that should be 
Meat Whe is the kindly and generous person? The one who has sympathetic 
attitudes toward one’s fellowmen and has fevorable dispositions to help them. 
The good teacher will not only strive to have his class attain a large number 
of these simple products but will devise ways and means for their 
USS. re they are used, wnselfishly, in the enterest of others, slowly 
but PLY GUAT ae products as faith and loyalty and love 
ete. will be made manifest. Thus as teachers and students work 
sympathetically together, one by one there appear in the lives of both 
the characteristics of the Christian man--the educated person. 

The ends that are achieved should smply justify the means. 

Good teaching is but one process in acquiring an education. It is 
important and takes much time and energy and patience, It represents a 
large investment of time, money and energy on the part of both teacher 
and students. In order that one may, to the best advantace, learn there must 
be study and application on the part of the teacher to become a sood 
teacher, and, on the part of the student, to become a good student. Books, 


paper and magazines must be made available and ways and means of using these 
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to the best advantage must be employed advantageously. Contacts between. 
teachers and students must be provided for, also teacher with teacher, and 
student with student. Opportunities for uses mist be arranged for and 
proper and avequate direction givens 

Poacher, books, magazines, meeting rooms, guidance, application 
ete., are all meansto an ends The end is to be a person--a develoning 
young man or woman--trained for useful service in the Kingdom of God. 
Sueh a person becomes the noblest work of Gods. Sueh a worthy end--such 
edoperation between God and man surely justified the worthy means used 

ie seashing them will be justified when a worthy teacher, moved by the divine 
spirit that leads inte all truth", works faithfully with his class, 
SUMMARY: 

From the foregoing discussion we have seen: 

. That the good teacher, like the <ood hunter, mist know what .the 
object of his quest is and aim directly at it. 

8. That the teaching process aims to reach simple end products such 
as useful knowledges about many things, worthwhile abilities to 
perform many tasks, desirable attitudes toward the important 

relations of life, wholesome and active interests in important 
matters and worthy disposition to engage in the work of life, 

Se That these simpler end products combine to make more complex 
products which characterized educated peorle. 

4, That while the formation of complex vroducts is not wholly under 
the rower of the teacher to control, yet their formation may | 
often be nromoted by careful direction in the use of the simpler 
products that have been acquired. 

5. That ends that are achieved through teaching certainly justify 


the means that have been employed, 
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PROBLEMS, QUESTIONS AND EXERCISES: 


i. 


Be 


Se 


be 


Se 


be 


Review carefully the items of the summary and be ready to repeat 
from memory to the last class, the one you think most important 
and give a reason for your choice. 

Give examples of useful knowledges you possess ond tell how you 
know you have used some of these, 

{a) Do the sane with the other simple end products of teaching. 
Exemine your faith in Jesus and give the simple end products of 
teaching that have been combined in the formation of this faith. 
If you were directing a person in the use of his knowledges, 

interests ete., concerning the gospel of Jesus Christ, what 
suggestions would you give him? What would you have him do? 
What are the end products both simple and complex, that are 
sought through teaching? What means are employed in reaching 
these end products? 


What have you learned from this chapter? (See summary) 
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CHAPTER III 
SOLLECTING AND ORGANIZING SUBJECT MATTER 
There are very umortant ends to be gained through teaciine. 
We have just observed that good teachers always have in mind the 
ends that are to be reached and then aim directly at these; for some of 
these ends, those we reach directly through teaching, are simple, as far 
example knowledges, interests, abilities, attitudes, dispositions, ideals 
ete. and others are complex, thet is, are composed of two or more of the 
Simple end products, As for example, faith, love, loyalty ete. These 
combinations are affected by various forces, some of waich are quite beyond 
‘the power of the teacher to control, The teacher must be concerned with 
the quality and quantity of these products, both simple and complex, and 
if the final results of teaching are to - satisfactory, devise some ways 
and means for gaining both. In this chapter we shall be concerned with the 
collecting and organizing of subject matter which is to be used as a means 
for gaining the end vroducts which are desirable and which will improve and 


promote the welfare of the individual and the group. 





Subject matter that 


Will have characteristics that may be recognized. 


While a missionary in England, I onee attended a very interesting fair 


promotes the reaching of any end product desired 





held in Yorkshire, At the fair there were exhibited superior beef cattle, 
many breeds of sheep of great merit, swine, that downed to me, repre- 
sented the perfection of the breeder's art, and beautiful saddle and 
light harness horses that any verson would be very proud to ow, As I 
viewed this wonderful sata of live stock, I said to myself, "I should 
not want the job of selecting the best animals in these various groups." 
| Not far away from wuere I stood, I saw two men examining an exhibit 
of Shorthorn cattle, They walked around each individual enimal, and as 


they did so, their trained eyes exainined each part. They placed their 
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experienced hand, vires on this part and then on that, of the various 

anivals, Presently, after a moment's conversation, one of the men took 

i blue ribbon from his collection of ribbons of various colors and placed 

is on the dhouidave ef one of the animals, Desiring to know just what that 

meant, I drew near and read on the ribbon “First Prize*. I inquired how 

he could tell that that was the best animal. Why", said he, “this animal 
has ald all na characteristics of a first class prime bullock." 

From this experience and many others which I have had since, I 
conclude that we select many things, our clothing, our food, the animals 
we may desire to buy, even our life's companion according to the charact- 

eristics which these vossess, peiadbentes for the unit of work oy 
‘ete to present is no different. The expert judge, from the great mass 
‘ of animals in the herd, selects beef animals or good dairy cows, or sheep 
for wool or mutton, or horses for the saddle, the road or for draft, all 
in keeping with characteristics which animals for these various purposes 
poSSesse Just So, di ail teacher selects from the great mass of education 
matetial that which possesses the characteristics which indicates its 
usefulness for the purposes intended, Some of the most important of these 
| characteristics are as follows: 
le It will help the students to reach the end product, whether 
knowledge of a particular thing, or ability to do a certain 
task, ete., that the teacher provoses. 


Ze It will appeal to the interest of the student and thus 
promote learnings 


Se It will be within the ability of the stucent to understand it. 


4. It will avpeal to the student as being worthwhile for 
the purrose intended. 


Se It will be of such a nature that it may be anplied or 
used in various situations, 


6» It will be so simple that all can understand it. 
Ve It will be so attractive and important thet @11 will want 


to possess it, 
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| It must be perfectly clear to all that ordinarily there is no desire 


on the part of the teacher to present all that is known about any one subject, 


mor to tell all the interesting stories that may be told to illustrate 


_ the idea under consideration. Where, then, is to be found the small 


XX 


body of facts used today or the few stories that are to be told? From 
the midst of all the items of kmowledge about the thing in question, from 
the many illustrative storics that may be told, are the selections to be 
made. 

From experience, from books and maguzines, from maps and charts, 
from lesson outlines, from the picture show or the concernt, from the 
conversation of others, from the produets of reflective thinking, many, 
many sources of wateriels are on every hand. To select the right kind 
and the right amount of material is a task that is worthy amd rust be 
performed by every teacher, That this is the thing to do is the experience 
of thousands, That it is very helpful to seleat in keeping with the 
Bbove mentioned characteristics is the testimony of good teachers. Try 
it and see how rapidly you improve from week to woek! 


Collecti ib ject matter is the responsibility of the teacher and 








As the author sits witting this book, his youngest son, observing 
him at the task, asked, “Father, where did you get all the ideas you are 
writing in that book?" 

He wag reminded that for many years the collecting had been going on. 

"But how do you remember them so long?" he inquired, 


"These ideas have been gathered from many sources and stored in the 


storehouse of memory and when they are needed they seem to cone to mind, 


_ ’neady for use," he was told, 
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many years, but when needed to illustrate eh idea there it was vividly 
unfolded. This then, is the first simple suggestion. 


1. Be constantly observant of the many situations in daily life and 
improve the opportunities to recall and apply the knovwledsce gained. 


The other day a student cane to the author's desk to tell a tale of 
hardships endured and sserifice necessary for attendance at college, We 
sat for a time talking the situation over. Presently two items that seemed 
en fit the situation and intended to give strength end courace to the 
student, came to mind, one out of the experiences of the children of Isreal 
as told in the book of Genesis beginning with Chapter 41, and the other 
from one of the posts. The items were "There is corn in Exypt yet" and 


the other~-=— 
"Behind the great unknown 


Standeth God, within the shadows, 

Keeping watch above his owe" 
These interpreted and applied, gave encouragement to the student for 
' there came the assurance that somehow, the way would be opened for the 
fulfillment of one's rigifeous desires, From this then comes the second 
suggestion: 

2. "Seek ye knowledce out of the best books," 

At the university where the suthor works, during the summor a dem». 
onstration school is held, that is, a school in which the best ways to 
teach are denonstrated to all the school teachers who attend. The author 
directs this school and the demonstrations, He called upon one of the 
demonstration teachers to give a certain demonstration in the teaching of 
mathematics, After pondering the assignment for a day or two he came to 
the author to talk it over for he was having difficulty, The teacher said, 
"I don't see how to do it." 

The author said, “Let me sect Let us put the boys and girls in baseball 
diamond i" 
| 16 
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In a moment the teacher arose saying, "It's all very clear to me now." 


‘Thanking the euthor he left the room. From this experience we find 


the third suggestion. 


Be Talk to the people who knows 

A few days ago a group of young people-sstud ents-swere overheard talke 
ing. One of them said to the others, "I wish I gould fing a certain 
picture I ONGe SAW. i want to oak clearer notion about shipping docks. 
I've never seen the docks but I need to know something about them." 

At onee another of the group spoke up, "I have a picture of docks 
in my files at home. I think it will help you." 

From this circumstance we cet the fourth suggestion. 


44 Glip, as reading of magazines and papers im being done, items that? < 
appear to be important and file them in a classified folder, 


A few Sundays s@o my deughter came in from Sunday school. dhe ouiitel 
in her hand two or three books, alao a bulletin which contained outline 
noterial, 

"What is this?" I asked. 

"That is the outline for my Sunday School class lessons, ‘Je are 
supposed to follow this cutline,." 

From this the fifth suggestion comes: 


Se Read and followi the outlines that have been prepared for the various 
lines of work. 


I once sat and watched an old lady in deep refection. As I watched 
her, her couritenance gave evidence of what wes passing through her mind, 
A suile lingered for a moment end then, as it faded, a graver expression 
took possession of her face, Finally she seemed to rest in satisfaction, 
as does one who has reached a conclusion, Looking at her, I said, "What 
are you doing, Grandma?" 

i mn just reflecting my sont You know, I have reached a conclusion!" 


In this experience we find the sixth simple suggestion, namely: 
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6. Think deeply about the matters in question--think until a conclusion 
is reached. 


If you desire to test your conclusion, follow the instruction of the 
Lord to Oliver Dowdery (Doe. & Cove Section 9:7=-10)* 

The teacher who Will follow these six simple suggestions will have 
materials which, when organized into subject matter, will be profitable for 


the class. 





teachers. 
Having selected subject matter whieh possesses the recuired character- 


istics from the various fields already mentioned, it now is important that 

this subject matter be organized in such a way that, as it is sdnintatered, 

it reaches the ends desired and ma*es the Lavgest appoals to the members 

of the class, The tescher, too, will find it much easier to present subject 

matter that has been properly orgeanigation, for inattention of the class 

is often due to the teacher's trying to present poorly organized materials. 
| As in the collecting, so with the a oe a very few simple 

suggestions will prow helpful. Try the following: 


de Be guided in the organization by the purpose or aim of the lesson. 





* Behold, you have not understood; you have supposed that I would give it 
unte when youtook no thought, save it was to ask me} 

| "But behold, I say unto you, that you must study it out in your mind; 
then you must ask me if it be right, and if it is right I will cause that 
‘your bosom shall burn within you; therefore, you shall feel that it is 
vigil. But if it be not right you shall heve no such feelings, but you 
shall hove ck atowner of thought, that shall cause you to forget the thing 
whieh is wrong; therefore, you cannotwrite thet which is sacred, save it be 
given you from me, Now, if you had known this, you could have translated; 
nevertheless, it is not expedicnt that vias should translate now,” 
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yi Let the teacher ask "What end product, for example, what knowledge 
items, what particular interest or ability, etes., do we seek today and 
what is a good reason for seeking these ends?" A determination of these 
two questions will certainly help in organizing the lesson, for example, 
if in a Glas today this has been set to be accouplished: ~~to inerease our 
knowledge concerning the experiences of the disciples of the Lord on the 
day of Pentecost that we may read that account in the Acts with larger 
visions Here we will have a guiding principle that will be of great value, 
A clear statement of our aim, stated in terms of student achievement, 
will help us to list, for example, the experiences in order of occurence, 
gine to select from these, 4nd other experiences of a similar nature, the 
ones best suited to iia dea winnie or the lesson. 


2¢ Organize the subject matter around some meaningful event, situation, 
experience or personality. 


For example, the lesson concerning Pentecost may well be organized about 

that wonderful event, the fulfillment of Joel's prophecy, “I will rour out 

my spirit upon all flesh." Around this idea--event--not only the items 
concerning Pentecost sould be arranged but the whole could be enriched by 
experiences of others who also have witnessed the fulfillment. 

One other example--I once had a very interesting exserience in bar- 
tising a lady convert in a body of water in January near Acereton, England. 
Around this incident I have oreanized a whole lesson concerning baptism 
by emersionfor the remission of singe 


Bs Organize the subject matter in such a way that the largest anpeal 
Will be made to the mind of the students. 


Following this suggestion, one must be mindful to begin where the 
students are--with present knowledge, current interests or with activities 
that are engaged in at the moment. For example, one desires to develop a 
lesson concerning promptness as a necessity for success in the affairs 
of lifes Let us imagines the class /is in Bradford, England. One may begin 
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with the wxperiences of ths mill girls as they hasten, clogeshod, early 
dn the morning, first moving slowly and then, as the tine approached for 
the first whistle to blow, with quickened step and finally, just as the 
whistle sounds, hundreds of them on the run and the pavement resounding, 
under the compact of ironeshod ecloggs in one mighty chorus. 

A lesson completely organized, after the scheme first sugcested will 


be found in the next chapter, 





One of the most important elements in a good class is found in the 


attention the students give to the lessog. Students are often restless 
and inattentive. Good teachers rarely, if ever, have difficulty with this 
matter of attention and order, The students attend and, with respect, coo- 
einate with the teacher, from the fact that good teachers attend to the 
collection, organization and presentation of the lesson (which is to be 
@iscussed in the following chapters) one feals quite sure that when the 
class is not wholly successful the cause is aimee surely found in the 
shortcomings attending the choice and naire of the subject matter and the 
_ Lask of organization. Good teachers are constantly concerned about this 
matter and are striving to improve all the time. Let us ell follow the 
exemple of good teachers for who is there among us who does not want to be 
a better teacher next time than he was the last? 
| SUMMLARY: We hove seen--~ 
1. That sinee subject matter is so widely scattered through many 
bodies of material, it is importent that the teacher become 
familiar with its characteristies and seleet in keeping there} 
with, 
2. That the characteristies of the subject matter are to be found in 


_ its suitability for the purpose intended, its appeal, its simplicity, 
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its worthwhileness, its adaptibility to use and its attractivencas. 7 


That the ability to collect subjeet matter is an evidence of a 
good teacher mee is best tens by following simple rules. 

That the teacher who is observant, who reads good books, who 
talke to people who are well informed, who clips good items si 
he reads and arranges these for convenient use, who is directed 
by outlines, ne who refleéte upon his many experiences, has 


aceess to an unfailing body of subject motters 


5, That there are three sucgestions which will help one who would 


Ge 


properly organize the subject matter. These suggestions have te 
do with the following: the lead set forth in the objective; organ- 
izing arouné meaningful experiences, events, situations or per= 
sonalities and in @ way that it appoala to the students. 


That earefully selegted and properly organized subject matter 


always contributed to good teaching. 





ie From memory, give the characteristics of subject matter. 


Be 


Se 


ane ‘8 


Se 


(a) Give an illustration of the application of two of these, 


What are the ways su 





geested for collecting subject matter? 


suggest others. 





When. one attempts to organize subject matter for a class there 

are three helpful suggestions, State and give examples of each. 
If you desized to be a better teacher next time than you are 
today, what would you do? 

Read the summary carefully several times, What items do ©ou think 
most important? 
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CHAPTER IV 
PLANNING THE SUBJECT MATTER FOR PRUSENTATION 





: In the last chapter we were concerned with the importance of subject 
matter as a means of promoting education. | It waa found that this material 
may be found in many places and that is possesses characteristics by which 
it may be detected by those who search for it. Good teachers have the 
abi Lity to collect it. Sinee this collection is slow and since much 
material must be worked over in order to get just what is best suited for 
@ particular purpose, teachers are constatntly cearching for it in many 
places, tihen once found, it is most useful to the teacher md the class 
when it is properly organized and presented. 

In this chapter we shall be concerned with planning the subject matter 
for proper presentation. To this very important matter the author now 


invites your attention. 





In the dock yarda of any of the Suropean countries, if one were to 


visit then, one wo 1d find many workmen busy building great ships, As 

one dbaseees them at their work 1+ seens that mmy mistakes may be made 
a much material and labor lost, simply because it dees not seen possible 
that so many men could work on 2 single structure without waste, But in 
reality this ” not so. One mane«the dosigner-ethe mon who made the plans, 
months before the work started » sat in his drawing room constructing the 
whole thing in his mind. He drew detailed pictures of what was to be made 
and specified in it the material to be used. Several copies of these 
plans and specifications were made, and, into the hands of each of the 
‘foreman, one of these copies is placed. This plan now gives him directions 
am he, in turn, direets the men under him so that all work without making 
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mistakes onl with the least possible waste of time and material. This 
is the way great builders work and building enterpriess, great and small, 
go forward. | 

Teaching should go forward under the same careful planning. ‘he good 
teacher sits quietly by himself planning «nd selecting and detemining 
before the actual teaching begins, “hen it does begin, he is ready for he 
has plenned the lesson, “ec knows exactly what ende he desires te reach, 
what materials (subject ma‘ter) he is to use, just how these are to be 
put together and the reaction he hopes will come out of the offort. In a 


word, like the ship designer he sees, in his mind, the ontire intellectual 


atrueture before he sotually begina the teaching. 





Right now it is necessary t~ qualify this statement for smme of you 
are saying, Ihave a good character and I do not re-cuber that my teachers 
ever planned the lessons that they taught.' 
I onee saw a boy working (playing) with tools, boards, nails ete. I 
said to him, "Boy, what are you making?” 
"I don*t know,” said the boy, "I em just working with my tools." 
So he put two picees of board together. Ne nailed other boards to 
these, Uprights were next mailed one Some of these were longer than 
the others. ‘These failed to suit him so he pulled the structure to pieces 
again, In the course of time he saw the advantage of having his pieces 
of a certain length. He had begun to plan, After many trials, out of his 
work there appeared a box but its shape was imperfect, some of the pieces 
were split and contained nail holes, If this boy proves to be a wise boy 
and improves upon his experience of time or if he fails into the hands of 


’ @ good teacher, the next time he builds a box he will make a plan first. 
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, ‘But beaiolih are not like boards. They heve intelligence and improve 
by their experiences. We hear a Lesson, whether it is poorly presented or 
well presented. From it we got an idea, Upon this idea we reflect and 

. somehow build it into our ideational structure ond thus it either helps or 
hinders the formation of worthy character, For example, a poor teacher is 
telling boys and girls sbout the world's great wars. Ue imparts many 
ideas but these are not in their proper relation, one to the other, nor 
suited to the development of the end desired, namely, kindly attitudes 

“toward the othor nations, The boys and girls take these ideas, and many 
others which they get from other sources, ond weave them into a ¢haracter 

! pattern which is hate for the other people. “he good teacher will treat 
the seme subject, may omen, use the same idea but he, according to his 
plan, fits them into e character pattern of love, even of our enemies! 

Box boards may be pulled apart, even burned and little ham is done. 
True thore may be lorge waste of time and material but the world loves 
and admires or hates end mistruste just the sere. Sut we cannot do that 
with character or with people. These endure and play their part. tf we 
hate inatead of love as a result of poor teaching the world is not the 
same. The results of teaching acts cannot be pulled to pieces nor burned. 
These remains 
Just how much of the ignorance and trouble in the world today is due 
to poor teaching no one ean tal but, that some ean be traced to that 
source, is certain. As teachers, then, we think and plan. We see in our 
minds the characters we would like to build, “e evaluate carefully the 
materials we would nse in our work. We plan for no waste, no wreckage but 
rather for worthy characters liken to that of the Master who said “be ye 
perfect even as our Father in Heaven is perfect." 
‘The poet, Oliver vendel1 Holmes, has expressed the idea in these words? 
Build these more stately mansions, 0 my soul, 
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As the swift seasons rollt 
Leave the low-vaulted past? 
Let each new temple, nobler than the last, 
Shut thee from heaven with a dome more vast 
Till thou at length art free 
Leaving thine outgrown shell by life's unresisting seaj" 


The plan of a lesson, like the clans and snecifications for a buildin 








ives a clear picture of what we want to build and the materials and methods 
x be used in the process. 

I once desired to build a house in which a home for myself and family 
could be established, After looking around for some time to determine the 
materials that were available, the crice of these materials, and whom I 
could get to hel» me, I snent some time in reducing the plans that came 

into my mind to drawings. After the drawings were finished, I wished my 
wife to have tie same -icture in her mind of our house that I had, so I 
Showed ter the plans. From this plan she was able to determine the size 
and number of rooms, the relation of one room to the other, the placement 
of windows and doors, how it would look from the front and back. She went 
| so far as to ied the furniture in the rooms and select the kind of curr 
tains she would use} All this went on in the mind. In imagination we lived 
: in it before it was built, 80 real it all seemed. 
fo make this vlan a reality, I had to have money so I worked and saved. 
Most of my time was devoted to teaching young men and womens This proved 
i to be vory difficult. True, we had books, but to simply ask the students 
questions about the materials in the book seemed to me of but little value. 
What was to be the outcowe of all this teaching and how may one become more 
serviceable to the students, were questions of great importance, it occurred 


to me if one can plan a house and then reduce the lan to areality why is 


it not *ossible to plan intollectual materials in the same way? 
5! 25 
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sa ds Wa ay ect 
the matertals of thie chapter are the answers I found to this ouestion. 


te ‘tact, the plan fora } denen is a pieture of the lessen, It sets forth 


the outcome in such a way thet it guides in selecting the meteriels or 
subject matter, the activities of the teacher and the students, the method 

to be employed, the results that have sctually been roached and the use 

that may best be made of the materials, “ith these matters rather definitely 
in mind, the teacher has so freedom thet will allow such personality as he 


has to mipplement his work. 





The first part, or phase, of the unit plan is the objective or eim of 


the unit. Let us su pese we are dealing with the subject, the part of 


the Various Nations of the earth have Played in the Istablishment of the 


‘cen of Jesus Christ of Latter Day Saints, As a past of this subject or 


larger theme we select one part of the larger subject for a lesson unit 


_ namely, Important People of the Chureh Who Have Come From Germanys Our 


eb jeetive may be: To Increase our knowle: ce of and to awaken an interest 


Objective in sortain important people which Germany has produced 


| for the church that we may view our German Chureh leadors 


with proper perspectives 

Having formulated this aim, we have a guiding principle to help ua, 
We des re to gain knowledge and interest-«two very important ends of 
teachings But this knowledge and interest is not general, it is particular 
that is, about German church leaders, ‘then, too, our ends are justified 
in that we teach these ends so that, as we view the part the Germen people 


heve played in producing leaders, whether we de it through reading or 


; conversation, we shall do it with proper perspective, that is, with our 


knowledge of and interest in certain leaders mentioned in the lesson, This 


- part of the plan is very important as it gives us a guiding principle which 
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j as 80 mony are inelined * ao, taking up first one then and then another. 
: The next part, or shane, of the plan is the mbject matter of that 
‘ dejan is to be uped in reaching the ends set out in the objective. This 
“will be carefully selected fram many sources and orgenized in the best 
way possible. Yor example! the organised form of e« lesson is as followst~« 
CONTRIBUTION OF GREM: any. TO CHURCH LEADERSHIP 


Ae Germany has produced many people for the church that has been 
very helpful in many walks of life, as 


is Toachers 
2. Musicians 
Subject } 
matter Se Home Builders 
phase 


4, Missionaries 
By. One of the great teachers Germeny has produced for the Church was 
Karl Gs Meeser, 
le His conversion ‘ 
(a) The miracle of 
2. His emigration to Zion 
(a) His period of adjustment in Utah 
3. He is ealled to preside at Brigham Youns Academy 
(a) Bie ealling 
(b) His hum lity in acceptance 
4» His great influence on young men and women of the church school 
(a) Testimony of his students, | 


Cw One of the g@veat musicians of the church was a German by the name 
of Hobert Sauer 


le He was raised and trained in Germany 
2« His training in music 
e. . Se His conversion to the church 
| | ;  @, His emigration and Uteh and residence in Prow 
| Se He is called to be band ma: ter at Brigham Young University 
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6s Tis faithfulness to duty 
%, The influence of his teaching on the music of the church 


De Germany has produced many yalient mothers for the chureh one of which 
was called Loule Spedel Baker. 


a Loss of her perents in Germany 
2. Her removal to Gngland 
(a) Difficulties with the lenguage overtome 
%» Her conversion while at Lancester, “ngland 
(a) Incident of her attendance at a cottace mecting 
44 She moves to Ireland 
{a) Her marriege and motherhood 


{b) She preaches the gospel and secures converts ready for 
baptian 


Se She imigrates to America end settles in California 
(a) Influence of her work there 
6s Beeause of her lobors the gospel is taken to many lends 
The methods to be used for the lesson may be choser from those presented 


in a latex chapter, The one best. suited for this lesson, end many cthers, 


Method Phase ie galled qualitative teaching or Mastery Teohnicue 


{ see discussion page). Im passing it is well to say thet the method best 
suited should be selected for a particular lesson but it is important that 
the method and devices be varied. This promotes cood alass discipline. 
Having determined upon whet one desizes to do and why, selected and 
organized a body of mterial to be administered to achieve these ends, and 
setivity selected a method best suited Sue the purpose intendend, 
Phase 


one selects two sets of setivities, namely, those to be 


performed by the teacher, and those to be performed by the students, These 


activities will enrieh the experience and help greutly in learning because 


experience fa the only thing that educates, These activities should be 


noeningtd wey for conveniends, sash best be arranged in parellel columns, 
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Summary 


The teacher will: 


Present the purpose and justifi~ 
eation of the lesson. 


Ask questions to find ovt what the 
students already know about the 
lesson theme, 


Introduce the lesson with an intor« 
esting story. 


Present the facts connected with the 
lessen, dictating the notes to be ‘aken by 
the students. 
Test by questions ete., how much of 
the lesson already presented has 
become a part of the mind cont ont. 


Reepresent the facts of the lesson 


thet the students failed to remember. 


‘With the help of the students, summ- 


arize the leason in terms of what has been 
learned. 


Conduct a drill on the stummearized 
items to fix them in mind. 


Assign activities as reading, talking 
ete, to get the students ready for the 
next lessons 


Student Activities 


The student will: 


ie Listen to and talk about the 


2. 


Se 


he 


De 


Ge 


Ve 


8» 


Se 


Something should be learned from every lesson. 


Phase 


objective, 


Indicate how much they already 
lmow about the topics 


Listen to stories and incidents 
as they are related by the 
teacher and tell similar 
incidents . 
Listen as the teacher relates the 
facts and take notes as directed. 


Give evidenee of what is 
remnenbered . 


Listen to the re~presentation 


Read their notes to the class 
ami help in the summary. 


Praetiee the drill as directed. 


Note the assignment and reaalve 
to prepare it. 


it is an evidence 


of good teaching if the teccher and students arrive at these items 


together. However, it is important that, in the plan, the teacher 


decides whet. should have been learned and mates a clear statement of ite 


This should always be in terms of “what we heve learned from the lesson" 


not in terms of the subject matter used in the learnings 


Yor example, from 


giving the lesson alre dy outlined we may have learned--- 


1. That the German people have been important f ctors in carry- 
ing on the work of the Chureh of Jesus Christ of Latter 


Day Saints in our own times 


Be 


That from the German people have come great teachers, leaders 


ef msi¢gal organizations, home builders, good missionaries 
and workers in other phases of church works 


29 ji 
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he “that elise a per worker in the chureh and influencial 
- @mong our fellows does not depend upen where one is born 
or who cnes parents are, bub rather upon what dne prepares 
. Ones self to do and how one wor 
Every teacher is mich concerned with the results of teaching. While 
in the ehureh organisations but little attention hag been paid to this 
phase of teaching and probably many of the approved devices used in the | 
school will never be used effectively yet there are simple devices that 
may be used to advantage, Yor exemple, from time to time the teccher may 
Testing fan a review lessen, Ouring the review many questions 
a could be asked and the main items which have been discussed 
3 and a re-reading of surmcries could be engaged in, all fer the purpose 
of fixing in the mind the subject eitbiits Still another way th t would be 
very helpful is to use the materials that sould heve been learned. For 
example + @il1 the students of the elass may be asked to prepare a short 
talk on “The Part the German People Have Played in Carrying on the Work of 
the Lomi in the Last Fifty Years," If the studen s were encouraged to 
give examples the ones already given in the class would, no doubt, be used. 
The teacher in the church is as anxious about the students romembering 
whet hus been taught and being prepared for good work at the next meting 
° Agel crmvent as are teachers in the public schools, Te help in this 
let anes of teaching, the teacher makes assignments, ‘The cood 
assignment will have two parts to it, The first part will be so stated 
that the students will be encouraged to use the ideas that have been pre- 
sented today, the eecond part will be intended to have the students ready 
to do clear thinking during the next class. For exampl: as an assignment 
of the next lesson the students may be asked to talk to their parents or 
friends about the work of Karl G. Maeser, Robert Saver and Loule Speidel 
. Beker ani roport to the class the next period that these to whom they talke 


ed gave ideas and talked about these people and their work. ‘he next 





s80n, let us suppose, is to be about the part the Scandinavian people 
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| : ot eee ies. The ¢lass may well be asked to 
goed ‘onsersiing the ‘life end lebors of "res, Anthony Lund or Apostle John 
Ae Watsce or to talk to the elders and find out all they eould about 
some people in the more humble walks of life of Seandinavian birth “or 
surely these are very importent in the great work of the church. 

SUMMARY: We have seen from the discussion just ¢losed: 


le That when workmen build physical structures, either great or amall 
they succeed best when they work according to a plan, 


2,5 That since good character is so important in this world and since 
good teaching helps in its formation, best results will always 
result when teaching proceeds aceording to plan. 


So» Thet the plan of the unit-~-lesson is made hefore the teaching is 
’ attempted and gives a clear picture of what is to be done, 


4_ That a cood plen for every unit lesson will provide for six phases 
or steps. 


5. Thet these phases are concerned with the objective or the what 
and why of the lesson; the subject matter of the material 
to be used in the lesson; the method or how to proceed with 
the lesson; the taacher and student activities or whet each 
should do as the lesson isbeing given; the summary or what we 
have learned from the lesson; and the assienmert or what we 
should prepare for the next lesson; and the techs or what 
we have remembered about the lesson, 





PROBLEMS, CUNSTIONS AND EXERCISES: 
| 1. From your experience point cut the adventares of a plan 
(a) for construction 
(>) for tl 
Re Building of @ cheractor is not altogether comparable to building 
| a mechanical strueture. ‘why? 
Be Aiplen for a unit-lesson is a picture of what the lesson may be. 
- Disouse and illustrate, | 
4e Name from memory the six phases of a leason plan and tell how one 
_ phase differs from the other. 


5» Draw up a plan for a unit~lesson. 
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In the last chapter the planning of the lesson was presented, This 
és of go much importance in the preparetion of the lesson that details aa 
to how to do it must be stressed, It was shown that good teachers, like 
good builders, proceed in an orderly way to make a plen before the actual 
work begins. In planning the leeson the teacher proceeds with the form= 
uletion of the objective or al m, the organizing of subject matter, the 
ehoies of method, the arrensenent of a series of activites on the part of 


the teacher and students , summarizing whet is to be learned, assigning what 


4 


: should be dene before the next lesson, and the method one employs in the | 


process, it is deemed advisable to devote a chapter to this important 
matter. In this chapter wo shall, therefore, discuss the choice of method 


in teeching, 





Onee upon a time tw missionaries were laboring in the country districts 


. of Englend, One summer day their journey led them by a small field in which 


several men end a woman were harvesting a erop of oats. One of the farm 


hands was cutting the grain with a cradle, another followed closely behind 


e fising the small piles of grain fer binding inte sheaths, another fixed 


and placed the smali part of the grain into a band which he laid across . 
the pile, «nother bound the grain into bundles end the women cams last 
and vlaced the bundles into shocks. | 

These @iders observed this mothed of harvesting grain with a good 


g deal of interest for they have been used to harvesting grain in Utah with 


: 8 binder-ea harvesting machine wh eh was drawn by three powerful horsas 





_, and which could cut and bind and place in long rows, twenty acres of grain 


es 








; : ‘4¢ : ? 
- ek ~ . A. ad 
\ Mal 

rs _ bs a 


ent ht eere@sioned ony todd meade naw TL abe a 
leutor ont excited anty a) een of ‘om ltebe a ah. bo 
wero; et Atha pravaon Wedoset edt aonesl od galas | 
gc ycotsem tootdon 10 sataimesme edt ys.20 x6 4 


tudw sitapinng ,beatwmol ed oF at tacts gala knacmmaine P mob 
oat 8 pies ona. Dovites ont + an aosceL te. ai, oto 








oe : poaceae ue 


ntohsipi? athe nt patnadel oxen, 





ie a deyt Premuntig ove of them jumped ver the stone wail which separated 
the field from the road and proceeded to demonstrate how he once did the 
same kind of work when at hones He followed closely behind the man with 
the cradle and as fast as the grain was cut he gathered, bound and shocked 
"the grain, es it were, in a single operation, The English workmen looked 
on for a time end f nelly, shaking their heads, one said, "Ah, but that 
kind of work would never do in England.” 

From this incident it appears thet there were ot least three mthodsa 
of harvesting cats, namely, catting and binding and shocking with several 
separate operations, cutting and binding and snocking as two operations, 
and enploying @ machine to bind, out and pile in one operation as it is 
done in Uteh, | 

It is not our purpose to pass judgment as to which is the best bus 

a rather to show that there are several ways of doing the -ame pleee of works 
4 mouent’s reflection convinces ono that this same thing is true in many 
situations, even in teaching. From extenied observation, the author is 
@luost persuaded that there are about as meny ways to teach (?) as there 

‘ are teachers, but even so, and notwithstanding the fact that he has super 
vised demonstration sehools where the best methods for teaching were 
demonstrated, he has never seen a teacher in ection that did nit need im- 
proving nor a method used that did not need refining. The difference be~ 


tween good teaching and poor teaching-<-between rapid learning and slow- 


learnine--is often traceable to the method used. 





A gxoup of students once took a course of siudy with a teacher of 
agriculture who was treating the subject “Weeds ani How to get Rid of 


Them." ‘The teacher, as he discussed the variovs kinds of troublesane 


; weeds, would tell just how this or that particula one coulé bo picked out 
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from all other kinds, the kind of soil in which it crew best, how the seeds 
were sdattered and so On. The final topic was always how to get rid of 
weeis, He treated first one method and then another but his final words 
were, "The hest way to kill this particular weed is to pull it tp by the 
roota}" 

As in agriculture, so with tesching. There are many ways of procedure 
to gain an item of knowledge or other end product, Some of these are 
ineffective. Some are wasteful of time and energy of both teachers and 
atudents and some are even interest killing. The best one roaches the end 
desired euickly without waste of time or energy a causes the student to 
remember what has been tangut. It is then important in good teaching 
that the teacher choose the best method to reach the goal desired and th en 


atrive to become as efficient as possible in the use of that method. 





Since one of the most important enis to be reached through teaching 


is knowledge of facts about the various subjects that interest people 

and since the quickest and most effective way to cain items of truth is by 
hearing it, the telling or Lecure Method is, and probably alweys will be, 
one of the most important divices at the command of the teacher. It is 
often so poorly done that it is discounted by some, but even so, no other 
method is so widely used, (See description of this method page eo 


A second method that is too often employed is the Question~ 





method. In this the teacher asks questions about a certain subject, whieh 


the students are supposed to answer. It is presumed thet the students have 


. the information or at least ideas that the teacher is to bring out and 


supplement. This is a device for wating results of teaching rather than 
for imparting idcas, The misuse of the method appears when it is used for 


fact getting or for increasing knowledge. 






to ‘pie a of pa 2 cag ole 
Hise ( i. 


chow Low it : edt ud | xedigonn suits 




















| erubeoctg 7 eve van ets oat «patdooed dee 08 ue 


beet" gta 
Sts eet? Yo sane +obong bao <ecito 20 eae tom 


Ws. Phi: ny 


betas metenet 4 tited te wine Wet patsy te Utetenn 
bse ot aodonon « one Swed elt stk Le tomsdat aev0 ove . 


ot taotute ont worze9 bs vatene no ‘ont ‘to onan dwodtte 
3 ee. teh 
aabitones hoo a dan saoqnit nats el er + hdgumt 3) 
i ay Ty ww Sele te 
ae ae ban box thes Laon ait dese of bactens toot ont encode ‘ostoe03 


ee 





ehoddcm talt to on ihoadl ful eager) Oi tmoo.rtse “s 


= 


Lan sadon. 2 add ton fw no! z pad an #2... re a. 


peer 


eager 


‘ * atgoen teorotat dats afoot cupkese od | 
we at stirs ‘to pha ate of yow eortdoerte — mh 
ar Ltn dinette eldadorny bee vat 
s é ‘erasonet at 0 iam eit? he seolvih TOK 
“meio on Om ,0n seve ‘td seen “s pesmumosti et tk tet 


. pes | wan bodsom akdt t0 wonictroneb one) La , 


a ste trim aboot diss aketneo 5 tirade Desibate 9 oie a “s 

"eval sinobute eat? teste Severe og ef. th on 
hae ten sethe et es ednoal aie “ae 

| Salt, caters antdoaes o ae Lawwe 


Beis Uist 


wot bess pe wh sot 
aie ni 7 BEE Be elatie 





Pear he thisa ‘ale Grill. Thies devieo is not used as meh as it 

"should bey especially IT cakis.” Sas qrstreak wae bu 40 Vo fount 
tr fixing or morking pe 
be perfueted or which would be forgottens 








pamnent fatte ond abilities that may othormrise not 


The fourth method is called mastery technic 





This is one of the moot effeetive nothoas, eapecially for Guniay Ochool 
ond Putuel Classes, but is difficult to use, In renlity, it is a combine 
ation of methods, but a combination thet is extromely effective. 


The £ifth method is eslled the pleture mothed. In this, the visual 





object the picture, the roal object ste., are used to illustrate the theny 
The object becomes o meane to on end and, if used effeeiively, ie of great 
inportaness 


The sixth mothed is ealled sunerviged stuly, In tha the teacher 





Girsets the etudy efforts of the stufiente end thus makes atudy more 
effective, It ic best used when the students have plenty of materiel to 
stuly ond a @od place tomudy ing It often happens that it is not a god 
method to be used in many religious classes of Cunday “chool or Mutual. 





Tho seventh methed and the final ome to be dlacussed is them: 





netal to study, this beconos a very important matter, It is used when 
the toccher is enxious to heve hic students p epared to get the moot out 


of the leason that is to follow. it is thus becomes a a plement to other 


mothoda.s 
: Thore ate eoveral cther Methole that sood teachers use but a deseription 


of how to use these more comion devices is all thet the Limited apoce in 
bok will allow. 











is a aiftioult arte Like the others, it has been stulied and the worious 


% means oP mechods bcm haw been proposed as being of value have beon tried 
* dy will mike the tooehing move 
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7 ea Bvday goed teadher Avaizes to become a better teacher, The question 
i Laine sueh a one is, how may it be accomplished? It is the same question 

; that is before the preacher, the painter or the mechanic. The one who 

“seeks to find the answer will, in the meantime, if it tests out in practice 

| what he learns, will constantly improve, The quickest and best way is to 
imitate good teachers, But in most cases this is not ~ossible for we have 
but slight opportunity to study the best. The reliable way is to study, 
and try out the suggestions of those who have studied this art most care~ 
‘fully. In learning how to use the method selected, attention is called to 
the sucgestions under the hedinge *"Eow to nreceed when using~~---+—-«--—— 
method, (See page )e 


Gccasions sometimes arise when techicues of several methods may be 





used or those of the chosen method modified. 

The writer is often asked, "May one not use a combination of methods 
and still do effective teaching? 

The answer to thie question is "Certainly." It is imoortant, bowevor, 
to know just when to modify the method one may be using and how far to 
go with the modification. For example, one is using the lecture method. 
The best way, usually is to present the tovies, one at a time, without 
interruption. However, the teacher may have « vieture that, if shown, 
will help very much or @ song that illustrates the proint perfectly. Good 
teachers often modify the lecture method by introducing a victure (the 
pictorial method) or a song (the socialized recitation). The creat danger 
in the modifying method lies in the disrosition to "cot off the subject. 


Wandering is so objectionable that we should do nothing that will promote 


it. 





‘I once knew a teacher, and possibly you have known many of them, whe 
ae On Pt nee 36 
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nd a mighty poor one at that~that one could 
predict with certainty how he would proceed the next day--the next weeke-= 
thé next yoar, Ee never varied the procedure nor attemtped to enrich 

the elass experience. Such tesehing tends to become dry end ineffective, 
and, as a conse uence, the class loses interest and becomes inattentive. 
There is virtue in the surprise element in the classroom. By this is meant, 


surprising the class with something new and interesting. Fut let these 


surprises be pleasurable for if they are unpleasant, according to the law 





of learning, they may do more harm than good. Yor example, the tcacher 
without assignment, surprises his class with a hard test, or calls on 
members to give a detailed discussion when there was no indication thet such 
discussion would be enlled for, or calls for quctations was to be given 
from memory always results in unpleasant experiences and does more harm 
than good, The teacher who would have his elass happy and thus in the 
best possible attitude for learning, will study carefully what he doese+ 
hia methed=-and will introduce new devices and provide for new and pleast+ 
rable experiences, 
SUMMARY: Prom this lesson we heve learnedq@«--+ 

1, That while a eertain task may be performed in several ways, yet 

there is only one best way to proceed, This best way should be 
the quest of the teacher. 

2. That there are a number of devices+-methoda+-that have been pro# 
posed and refined that good teachers use that are best suited for 
religious instruction, These are, the lecture method, the question« 
anawer method, the drill, mastery technique or qualitative teaching, 
the visual method, supervised study, and method used in motivat~ 
ing the assignment. 


Se The best results attend the following of directions when tho teacher 
has selected a certain method for a particular lesson. 


4, That at times modifications may be made in the method being used, 
put this should never be done at a sacrifice. 


5S» That good teachers strive to vary the method of teaching and 
introduee profitable s:ereises which the students enjoy. 


OF. 
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Ty : ph bo method? 


Chen to the teacher who will memorize the items = 
} “How to procede with the various methods?" 


ea Be Unter: viet conditions may the teacher very the method used with 
profit to the students? 


big! = How do good teachers proceed in determining the beat method for 
agi - @ given lesson?» 
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‘S28 LECTURE METHOD 





i ia 
Le Fees teacher makes wise choice of the method used. 

. The wise choice of the method to be used in presenting the lesson 
was so important that a whole chapter was devoted to it. Kanid learning 
which goes hand in hand with good teaching is promoted by using detectiviry, 
good methods While a task may be performed in various ways yot it appears 


that there is but one best ways To improve teaching one is always trying 


to find out and use this vest way. The methods mentioned in the last chapter, 


- 


ena described more fully in the later chapters, are recommended to teachers 
of the church. While best teaching usually accompanies the following of 
a given procedure, yet a careful teacher may, at times, introduce parts 

of other methods for variety of experience and for reaching are de- 
sired. The reason for describing in detail some of the most useful moth- 
ons used in teaching is to offer to the teachers of the church a number to 
ghoose from, Teachers who desire to improve will rrobably use them all 
the ioproverent coming with their ability to teach. In this charter 1 
shall fix our attention uron the one that is most commonly used and one 
that may be very effective, namely, the Lecture Method. 

It should 


method is used more than a others 












. ‘the lecture is rothing more or less than a numb r of well chosen 

_ words woven together so that they impart ideas. ow important words are 
4s shown from the confidence of the conturion, whose servant was very ill, 
in the words of the Divine Waster when he implored Jesus saying "Speak 

the uorif only, and my servant shall be healed.” (Matthew 8:8) 
——Fohn, the beloved disciple of the Lord, in referring te the Christ, 


i; "In the beginning was the word, and the Word was with God and the 
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calling ts 
@ and Aignity of the spoken nord, dou po people in this 





beautiful parable: "The sower sowoth the word. And these are they by the 


wayside, where the word is sown; but when they have heard Satan cometh 


immedistely, ond taketh sway the word that was sown in their hearts, 

“and these are they likewise «hich re sown on stony ground; who, 
wien they have heard the word, immediately receive it with gladness; 

"and have no root in themselves, end so endure but for a time: after- 
ward, when affliction or Persecution oriseth for the word's sake, immed- 
ieately they are offended. 

“And these are they which are sown among thorns; such as hear the 
word, ) 

"and the cares of this world, and the deceitfulness of riches, and 
the lusts of other things entering in, choke the word, and it becometh 
unfruitful. 

"And these are they which are sown on good ground; such as hear the 
word, end receive it, and bring forth fruit, some thirty-fold, some sixty, 
and some an hundred." (St. Mari 4:14«20) 

The tonsher who uses the lecture method should hover lose sight of 
the importance of the spoken word, ‘The words that are spoken somehow, if 
they are the right kind, find a place in the heart of people and at times 
serve to change the course of a whole life, If one would seek to find 


ineas of this last statement let one but ask the thousands of 





converts who hears the wrds of some humble missionary and because of it, 
changed their whole plan ef life. Since we heve so many evidences of the 
power of the apoken word, the good teacher must feel the importance of 


considering well what he desires to say, and then of ering, it in the best 
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things, @ continual striving will be rewarded with inereased ability. 





There are occasions when the lecture method serves better than an 





other device. When these arise this method should be used. 

A short tine ago a teacher came to the writer and said, "I have just 
had a great experience. I have been traveling and, as 1 traveled, I read 
about the country through which I passed and the people, and what they did 
for a living. The author I was reading certainly saw a lot of things, more 
in fect than I did. Out of this reading and travel I got materials for some 
wonderful lessons. But I am puzzled to know the best way to get them before 
the clasa." 

After listening to this teacher for a time I said, *Why don't you tell 
your ¢lags about it?” 

Here then is an occasion to use the lecture method. The teacher, throuch 
much reading and travel gains many experiences which his class should share. 
The one way, the best way, is to organize these materials in s meaningful 
lesson and present them to the class in a lecture. 

In our Sunday School and Mutual classes, and others in which the 
chureh instruction goes forward where books and other reading materials are 
geares, or opportunities to read are limited, it sppears that the teacher 
gan do his greatest service by making thorough veediarit tae and presenting 
the facts and application by the lecture method. 
| There is a kind of experience which we call vicarious; that is, an 
experience which we do not have really but which we enjoy wun the one 
who did have it tells us about it. ‘Yueh of what we know comes to us in 
thie way. ‘hat we have been told makes up a larger part of what we know 
than what we have found through real experience, For example, the people 
of the church in Burope have read about Utah; they have heard the ®lders 
talk about Utah and Salt Leke City; their friends who have been to America 


have returned and told them about conditions in Utah. After a time these 







it Shines, talked ou become so real that they think and talk about them as 
FEN suger eat! 


deen in ial themselves. When, then, the teacher 
41 
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elass to ke a rich vicarious 5 experience about Christ and 


ees | 


i hus Linens, Joseph the Yrophet and his mission, and macy other things of 


great importance, they become enthusiastic themselves and then enthusiast- 


ically relate these messares to their students. Thus the lecture or telling 


method, if well used, becomesvery important in teaching. 


To use the lecture method efficiently, it is necessary for the teacher 

















and organize the subject matter for presentation, This 





following simple rules and procedures, 

The importance of Siok matter and its relation to learning has 
been pointes out in Chanter III. It sometimes harrens that much material 
may be presented but very little learning takes places The reason ror 


this is found in the kind of material vresented, or the lack of organization 


ef that which is presented, or probably, in the way it is presented. All 


= 





or these shorteomings may be removed; if and when they are, students and 
een alike, will be much happier. 
The selection and organization of subject matter will be imeroved if 
the teacher will but follow a few simple princivles, These follow: 
ls Before any collecting of subject matter is attemnted 
for a lesson, the purpose and justification of the 
lesson should be clearly in the mind of the teacher. 
Roth the end and reason for achieving the end of the lesson should be 
stated in the objective. These ends or purposes are simple, these are use- 


ful knowledges, wholesome interests, correct attitudes, worthy dispositions, 


useful abilities, high ideals ete. The justifications are found in the act~ 


‘Svities of life as, for exemnle, in such activities as are connected with 


health, religious life, home life, leisure oceupations, work activities, 


wiearious living, citizenshin and So One To illustrate: Let us suppose that 


our lesson was about bartism for the remission of sins. Before collecting 
any subject matter for this lesson, the aim or purmose should be clearly stated, 


Let us sunpoge the class kmew nothing about bantism, Then we could con- 
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tly howe. an poe as follows: 


To enlarge our knowledge (end produtt) concerning the meaning and 
significance of baptiam and its relation to ow spiritual wel- 
fare that we may bo inelined to read (justifies tion-«vicarious 
living) with more earnestness concerning this important ordin- 
ance of the cospol, 


adie ead Mae) r or ae 
ren TN ee EM ‘ . 
i si : a 


Again let us mippose our class knew about baptism but its members were 
not inelined to be baptised. Our objective and consequently our materials, 
would be different. To illustrate: 

To motivate a disposition (end product) to be baptised for the remission 
of sins thet our religious life (justification) ssall eonform ‘he 
pattern Christ established, 

Under the first objective we collect materials which would clearly 
define the term, many passages of seriptures concerning beptism as a 
requirement ete; ~hile under the second aim, we would relate experiences 
of those who had been baptised, personal and historical, the privileges 

_ extended to those who embrace this sacred ordinance ete.,. In the first 
case our method may well be supervised study while in the second it would 
be the lecture mothod, 

2. Materials wilt be adapted to the needs and capacities of the 
studentss<the current needs beings mostly ccnsidored and the 
obsolete needs mostly imnored. 

Being guided by this principle, the teacher will ask, What is the 

greatest need of my class today for more perfect living? For example, 
in the ease cited above, if the class were ignorent of baptism, it is 
clear their greatest immediate need is knowledge. If they knew, but were 
indifferent, their greatest need would be a motivated disposition to em- 
brace it. 


3. Treat thoroughly a few important topics and avoid a superficial 
treatment of many topics.e 


Under this principle we would collect subject matter that would 


stress the importante and significance of baptian rather than ‘he history 







of baptism, the attitude of the ancients and of the non-believers io- 


wards it. 
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oo Organize Wi a hbils around meeningful events, experiences 
or situations. 


For exemple, the iientatae lesson concerning baptien may well be 
organi zed around the commandment of Jesus as found in Mark 16:14-16 and 
the diapoattion lesson around the incident as related in Luke 3:34, 


Be Organize the subject matter in a way that it will make the 
largest appeal. 


Under this principle, the teacher will try to get something of a 
current interest, Tor example, a very interesting experience has been 
enjoyed by a group of people who attended a recent ba ptiem. This is a good 
pl<ee to begin, They know something about the situation, just enough to 
serve as a place to join the unknown to the known, Ravtian will appear 
useful in the life of the individuel end so appear of importance, ‘This 


order is ¢vulled the psychological because it does make an appeal. 





lecture mot 

How to proceed with the class room lecture mist be of importance to 
all teachers, in this, as in many other things, there is a good way 
to proceed end a poor way. The following suggestions have been tried 
and proven helpful, and so sare recommended. 


ls Divide the whole theme into several meaningful topies and present 
the topiés one at a time in a clear concise manner. 


This clearness may best be reached by the teacher placing upon a 
blackboard, which should ways be available, the topics, one by one, as 
they are treated. For example: Let us suppose the subject to be treated 
is "Control of Anger." For discussion, this theme may be broken into four 
main topiés and the summary, each of which will be treated separately one 
at a time, namely: 

Ae Anger is a primitive emotion and manifests itself early in life. 

Be Anger often unfits one for ones bost effort. 


s Oe Anger, if properly controlled, may serve a useful purpose in human 
a ene | 
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ia “now gaa torte A on the boards Pat in order to telk about this torte, 
subtordes must be introduced. Yor oxemple: 
Ae Anger is a primitive emotion and manifests iteclf early in lifes 
tance se Mepinstivs ametion* 
Ss Evidence of anger in children 





&» Exvression on the face 
o. Unusual movements of the body 
Ge Crying 
Having dis¢ussed Torte A with its sub-topies and, as the lecture 
has gone forward, built the outline on the board, and the students, having 
written in it their notebook, wo ave now ready to treat Topic 5 in exactly 
the came manner, To illustrate: 
‘Be Anger often unfide for ones best effort, because-—~ 
le One acte under impulse not reason 
ae Nature of impulsive seston 
2— One my too soon exhaust ones physics] satrencth 
'@— Disadvantage of useless expenditure | 
Se One may try the impossible 
@&, Examrle 
. Le Lifting too heavy a weight 
te Ones actions are not proverly coordinated 


1a Bp Value of rhythm in eaetton 
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the class is now ready to pause and ask, “Now, what hove we learned 





from this lesson?" This topic E is likewise stated in clear, simple 
languages As for example: | 
Be Summary. We have learned: 


1, Theat the evidence of anger often appear in ehildren and 
thus influences conduct very early in life. 


2» That one of the best reasons for control of anger is 
found in the fact that it unfits one for best action. 


3» That there sre onenatens in which anger has served a 
useful purpose. This occurs only when anger is properly 
controlled « 

2e Strive to be pleasing in voice and menner 

The writer, on one o¢casion, was helping « student~teacher to improve 
in the teaching art. The student«teacher was giving the lesson by the 
lecture method, As the lesson went forward the class became restless 
and noisy, much to the discomfort of the teacher. ‘hen the class was fin- 
ished, the student-teacher asked what was the trouble. 

"Tt had my work well organized and arranged; I followed the instruetions 
as to presentation and th@ theme should ‘ea been interesting, but the 
class was dlmest a failure,?" 

% said, "Did you notice your own voice?" 

Wheat was wrong with my volee?" asked the te chor. 

"It was pitched too high and you talked too fast. Then, too, you were 
'figgity’? All this made the students nervous, They could hardly wait 
until the lesson was over," | 

Cne finds many examples of this aame thing in experience, These all 
serve to impreas tho importante of pleasing voice and manner. 

_S» Secure listening on the part of the students. 

The teacher who secures listening on the part of the students has 

ssceured an importent student activity. This can be promoted by having 


something to say that is worth listening to, by emphasizing the most im- 
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A) Makes oy ts students, by taking stock from time to time of the sai: items 
of the discussion doxine the lecture etc. This chanze of activity always 
helps to secure listening. 
4e Awoid tedious and uninteresting details 

The teacher who has 4 liking for « theme may feel that everything 
about it will make an appeal. Uerein lies the mistake of many teachers. 
The important thing is to present what is important to the class frou the 
student's point of view. The teacher may have a hobby which the class 
eares nothing abouts | 
eed in refining and improvin 


Good teachers will be consvantl 


renga 





their abilities to use this important dewice in teaching. 





In order to use this device to the best advantage teachers must be 
aware of certain situations that should be avoided. The cld Prephet said, 
A ‘iden teen forseeth the trouble and hideth himself.* So the teacher will 
avoid that which tends to make success immossible. The three situations to 
be avoided in the use of the lecture method are: 


1. Avoid miscellaneous discussion of many questions that may be 
asked while the lecture is in progress. 


This does not mean that the students must not ask questions, It does 
‘ean, however, that there is a time and a nliace for everythings. While the 
presentation is taking place, let it proceed without interruption. After 
this is coupleted, there may end shouid be provided an opportunity for 
the asking and answering of questions, 
| 2@e Avoid breaking the line of thought. 

Our vision of a subject will always be made much clearer if we are 

| given opportunity to View it from the beginning to the end. Breaking 


line of thought by stopping for questions that are off the subject, 






ries that have no point of application, introducing of material 
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t not important, thes: and many other things, distract the attention 
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aah tate the thinking 4 \ such a way that learning is interfered with. 
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Se Avoid ae Natant note taking on the part of the students. 

The notes which the students take as the lecture is being -iven should 
be those indicated by the teacher. While the students are writings, the 
teacher should be silent and when the teacher is talking the students should 
listen. These two important activities should be engaged in but one at a 
time, The notes, then, are meaningful and serve to hel» the students 
to recall what has been said, ‘Notes have no other purpose, 

Good teachers always have this one thing in mind. “I'll strive to 
present the lesson better next time than I did the last time." ‘Thus an 
effort is constantly being made to improve in every possible way. Every 
teacher must feel the immortance of their task so keenly that they will 
always be inclined to do the best they can, Since our best effort improves 
us most, the teacher who strives for improvement will constantly pué forth 
his best efforts. 

SUMMARY: In the consideration of the lecture method we have seen--- 

1s That the importance of the lecture method in teaching. is seen 
When we remember the power there is in the svoken word to modify 
students by telling them to them. 

2« That the teacher should use the lecture method when he has matters 
of importance in mind that can best be secured on the rart of the 
students by telling their thouchts to others. 

%. That to use the lecture method efficiently, ag effort mst be made 
to select the most immortant matters to be learned and organize 
these in the best way about meanings) events, experiences, ver- 
gsonalities or situations. This is best done by following simple 
rules which pertain to selection for the achievement of purpose, 
to meet the need, and to make an arpeal to the students. 

4. That the precedure thet insures the best success when using the 

Jecture method will be concerned with dividing the main themeinto 
meaningful topics or statements, building an outline on the board, 
presenting the matter in a pleasing way, securing listening on 
the vart of the students and avoiding distracting situations, 

5» That good teachers strive to avoid miscellaneous discussion of 
many questions while the lecture is in vrogress, breaking the 


dine of. thought and inefficient note taking on the vart of the 
> yuecaing : 
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ls Justify fron experience the use of the Lecture Method in teaching. 


2, Why ia the lecture method so often a iseount od as a method of class= 
room teaching? 


3, Make a lecture outline of the next lesson you are to teach following 
the suggestions given and give it by the lecture method according 
to direction given, and evaluate the suggestion given on present~ 
ation of the lesson by the lecture method. 


4. Restate and evaluate the suggestions given on » prosentation of the 
lesson by the Lecture method, 


5. Make @ list of other situations than those given that are to be 
avoided in presenting the lesson by the lecture method. 


6. Formulate two rules that if followed will cause an improvement 
7 in the abilities of the teacher in the use of the lecture method, 
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eehing influence of the spoken word upon ane 
one who hears ond beeause the teacher has had eo many worthwiile experiences 
that form such a vital part of the subject matter whith, if used at all, 

. must be presented by telling, the lecture method mint alweya be very ime 
portant in teachings, Ite use in frequent ond often ineffeetive and noceai= = 
itaies refinement and improvenont.s To achieve this end, the following 
of simple rules of procedure in selecting and orgenieing the lecture mmt« 





Suggestiona fer preaentetion were alao given. ‘“heso, 

af followed, it was pointed out, will result in improverent in teach: Tite 
The following device, which is used by meny mod teachera, reeaenbles 

the lecture method, et least in one phosts Therefere, the deserktion on 

this mothod should follow the discussion that hos just closed, This 

method 4s eulled qualitative Teachings The deseription of this method fom 

the theme of this chapter. 


Beeching may be either quantitative or qualitebive, but the jattor ie 





Hot @ grect while ago, a student cane into my office to telk over her 







‘Ke X inquired inte the progress she was meking and the success that 
ad her efforts thus far» Throuch it all, the stwient gave ow 
worrys I finally acid, "You seen to be worried, ithe’ is the 








anything,” aaid tho stwient, "Dut thera 


is ono course thet worvles mo mere than all the reat put togethers” 
iat io rong with the course fxom your point of views?" I askeds 
ial iret of a requivea thet wo read at least « thousand 
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‘Sake, ie. poe amount we go over every night is so large and the teacher 


seems to think thot all of it mist be in mind the next day, that as a 
reeult, I am doing a Lot ef work but I remember but little clearly. I am 
lost.’ ‘I couldn't to save my life, pass an examination on the work. I 
just feel that I am failing." 

Such a situation, it must be admitted, is very uneducational. It is 
clear that the teacher had his mind set upon the quantity of the work to 
be done, He was trying to teach material, not studeris. He was doing 
quantitative teaching rather than qualitative, 

Contrast that with another situation that I met with soon afters 
The teacher was considering exactly the same theme and was treating the 

am: phase as the firsts The student, instead of being directed to read 
one thousand pages, was direeted to read carefully desi gnated topies from 
certain pages, When the class came together the next class period, the 
teacher said, "Now there are just four important matters to be considered 
in our lesson todays You already have been reading about them, These are 


a” 





At this point the teacher put the first one on the board in very 
simple but direct language. The meubers of the cless made their contri-+ 
bution and then the teacher supplemented these and pointed out their 
appiiaetion and significance, ‘The three other themes were presented in 
the same ways As a closing -etivity, all the items were sunmaryzed under 
"Whet we have learned from this lesson." 
{ There was no evidenge of worry. The students felt that they were 
making progress, They knew what it was all about, This qualitative teaching. 


The students were being taught. ‘The material (subject matter) was a means 








to an ends 
The justification for this type of teaching is found in this: One 


idea thoroughly mastered is worth much more than a dozen ideas that are 


simply “floating” around in the mind, and having no permanent attachments, 
vila’ * a : 62 
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Teaching may be either qualitative or quentitative. ‘very teacher 
should determine for himself whether it is better to present to the class 
a sma}. unit of work-«just the enount thet ean be snctiovads and its application 

tested in the time allotted to him or to employ all the elass time in pres- 
enting many facts, and reserve none for testing results of teaching or en- 
darging the ability of the students to make application of the details of 
the lesson to life situations, If one follows the first course suggested, 
it is called cualitative teaching. If one follows the second, it is ¢alled 
quantitative teaching, Gualitative teaching is the better, Is the kind 
employed by the best teachers, Even a superficial examination of one's 
own experience convinces one thet it is the material that one retains, the 
materiel that one actually uses or can use, that counte. 

Having determined that qualitative teaching is the kind that is better, 
especially in the church organization where the students meet but once or 
twoice a week, it is now important that we inquire into the method that 
promotes thie kind of teaching and how to proceed in using this method. 


is alse eslled Master 





Technique 





The method for qualitative teachin 


for it is su) 





sed that ali the ideas wili be mastered by all the members 


of the class. 





It often happens that, upon examination, it is found that a number 

of the class, say 10% or 20%, give clear evidence that they have not mast~ 

ered all of the ideas, and at times, some are found who have really mastered 

noneée Now, it appears, if ideas are wrth presenting they should be 

worth remembering. If they are worth remembering by some of the class, they 

are worth remembering by all of the class. We seek to find a procedure 

that will accomplish this worthy end, namely for all the class to master 
all of the main ideas that are presented. 


This ideal is very high, especially when it is remembered thet all are 
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lly interested and that some have more ability to learn that others; 





but yet, it is like other ideals, while we never quite reach them, they 
beckon us on to better effort all of the time. 
This qualitative mothod has the following steps or phases which should 


engage the attention of those who employ it. 





The objective when clearly stated will answer two questions, manely, 
first what changes do I prepose to effect in my students today? (Changes 
in knowledges, interest, attitude, ideals ete.) And second, wheat is the 
greatest good the students will get out of this lesson «as found in use in 
some life activity? (As, for example, such activities as those connected 
with health, home life, religious life, vicarious living, leisure coecupation, 
the labor of ones calling ete.) It not only answers the what ond the why 
of the lesson, but it serves as a guiding principle in all the other phases 
of the lesgon, namely, the method to be employed, the selection and organ- 


ization of the materials, the application, the assigmment, etc. 


For examplet Let us suppose our lesson is on "Control of the Emotions-- ie 


Year," Our objective for the unit lesson may be--to inercase our knowledge 
(what) of the function of fear in the life of the individual and the serious 
consequences that follow failure to control it, that we may be inclined to 


practice those controls that will make this emotion serve its highest 


purpose in our lives (why). 





Tn qualitative teaching this is celled pre-testing, “his is of great 
advantage to both the teacher and the student, It enables the tea¢her to 
employ the time of the class in the consideration of new materials and thus 
arouse interests, It relieves the students of the necessity of being 

} compelled to try to attend to materials already known, Effective, qualitative 
_ teaching begins where the students are and carried them into the roalms that 
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that are newrte thems 

, Continuing our consideration of the theme already proposed, the teacher 
may procede with the pre-testing phase something as follows: ‘The teacher 
may say? | 

"Now for today's lesson we are to consider that common emotion with 
which all have had experience, namely, fears Someone please tell us what 
causes one to be fearful, AgaineeWhat benefits have you us received 
from being frightened? From what evil things of life did fear cause you 
to turn away? Nome the objects or situations which cause one to be fearful? 

} Why are some fearful of certain things or situations and other not?" 

In most cases one may expect to get fron most of these questions very 
inadequate answers, Some of these gestions may be answered: very well, Ali 3 
that is being attempted is to find out just how much or how little the | 
members of the class know about the subject so that the te cher will know 
what ideas to akroun strongly and which ones to stress lightly. Having 
| fotnd out what is and what is not known, the te-cher is then ready for the 

” third step or phases | 
me: possible. 
This will be best achiove , by first getting a clear vision of the 





end to be reached, and that is, whether it is a knowledge or an :interest 
etes, product, Organize the whole around som meaningful experience oz 
situation. Formate a limited number of meaningful, valid asswaptions 
which shall. appear in the outline as ideas A, B, Cs Gustin, one by | 
one, these leading ideas with supporting ideas, stories, illustrations ete. 
These items will appear as the l~a-b-c ete. items in the outline. For ex- 
ample, if our theme were CONTROL OF EMOTIONS«s'ZAR our lecture outline may 

appear gonething ag follows: 

| As Fear, if it is not to become master, and it is to be made to serve 


useful, purpose must be diregtod and controlled. This is promoted 
by? . 
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1. An analysis of the situation out 2s Anticipate this atate 





a 
, of whieh fear arises, of mind and prepare to 
meet the situation. 
A, Examples A ayaa 
ls Diseases ae 
2. Personalitics Be 
Se Difficulties _ Eee 


Present the ideas, one by one, simply but clearly, using the best 
language and manner possible, This part of the lesson will consume about 
one half of the lesson poriod, During this phase, the teacher is coneerned 


with presenting now, interesting and significant materials that have been 


well organized. 


nediately to ascertain the anount of material 






Thies is ealled the testing phase, It is the materials that get into 
the minds of the students that bring about the educative changes that 
aré desired, Materiel that is worth presenting is worth remembering, The 
amount remembered should be ascertained. In almost every ¢ase it will be 
found thet some of the important facta ef the lesson ave not remembered. 
7 This makes re-presentation of certain parts of the lesson necessary. 
Having presented the lesson to the best of the teacher's ability it 
is now important that he find out just which of the ideas have remained 
with the students, Various ways for testing results of teaching may be 
_ used but probably the question-answer device that was used in phase number 


a | 
2 will be the best for classes in church wrk, Assuming, then, that this 


7 
it 


' is to be used, the teacher may proceed as follows: 


: "Join, you will please give us from memory the main topies that have 
ul 


been considered today." 







"Fear soems to one to be a very privitive emotion. Carl, tell us your 
; idea of primitive ero tion and justify your enewer." 

: "Hilda, what, in your judgnent, is the real walue of fear in the life 
‘of the individual” 
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“Thus the teacher proceeds with simple but well directed questions to 
find out how much has been remembered, noting carefully the idea which, 


in the judement of the teacher, needs re-presenting to insure complete 


mastery. 


resent the details that have not cone over in the first 





Se Re- 


presentation. 


The versatile teacher will re-present these few details in new 





connections from new points of view, These new details are as imrortant 
as the ones remembered since they contribute to the unity of the lesson» 
In qualitative teaching the number of facts are limited to the most Signi- 
ficant ones presented, ‘hen necessary these are re-presented until they 
have become a matter of mind content. Every lesson is to be & unit and all 
the facts must be considered important. 

Already the thought has been presented that that which is worth 


presenting is worth rememberings If, then, it is found that some of the 


' main ideas are not in the minds of some of the students, the necessity of | 


re-presentation, if we are to do qualitative teaching, is perfectly clear, 


‘Let us suppose that one of the main ideas "Fear is a protective device 


and was placed in the human soul to cause the Individual to shun the low, 
the mean, and the evil," was not Clearly understood. To re-present this 
idea, the teacher might well tell an interesting incident from experience 
in which, when with certain comranions, a suggestion was made thet all 

go in a public house and take a glass of beer. ‘The fear of the conse- 
quences of such conduct impell one to refuse. This incident will cause 
some member of the class to recall a similar one in his own or, in the 
experience of some ons else, which, too, will be related. Thus the idea 


is avain impressed and likely will be remombered,. 





6» Apr 


presented. 


to sone Significant life relation the facts of the lesson 
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| abttty. to a the faets determines whether or not the objective haa been 
‘achieved, In good teaghing this phase is never neglected, It may eone 
‘ ‘at the ond of the lesson, or it may come during the lesson, The best time 
to make the application is when the largest purpose, in the interest of the 
students, can be served. Tt is during this phase that the students take 
an active part under the leadership of the toacher. 

The example eited under re+presentation is a good one to show application, 

in this @ase it was a part of the lesson. Usually it will be found best 
to make the application when the idea is presented, It helps in fixing the 
idea in the minds But to impress the importance cf this phase, let us con« 
sider another exanple. The idea-+"Pear is such a strong emotion that it 
eauses important changes to take place in the functions of the body" ‘i to 
be applied. The students have observed such changes in themselves as very 
rapid and strong heart beat, the change in the color of the face, usually 
growing pale, the hair, even seems te move ete, The inquiry ia mate, 


“What causes these changes?" The answer: under the influence of this 


ea eee eee a 


emotion the normal heart beat is changed, the normal flow of hood ic altered, 
' the mugeles contract, normal controls are upset etc, 
| "What may happen if the fear emotion is not controlled?" one asks. 


_ Some one Volunteers an incident from reading in which some person 







ee ee a 


was thrown into a very serious physical state due to fear, 





The first part will generally cause activities which will call for 


the using or applying of the material presented todsy; the seeond part will 
7 be of a nature that impells reading or other octivities that will result 


Jeumlotion of new facts or the organization of the facts already 
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Ll the assignment phase, no matter which method is used, will 





be the one thet is neglected, This, however, should not be too disturbing 


ote the teacher since he intends to present new and interesting ideas any- 


Reg 





kis The advantage of the students making vreparation is found in their 
increased abliity to do Sisaver thinking when the lesson is being »resented, 
Then, too, it helrs the students to remember if he knows something about 
the subject that is being presented, The best way to encourage preparation 
is to make easily available reading material end then give such questions 
ad problems as may be thought through while the students go about the 
daily routine of life. : 
SUMMARY: We have seen from this di seussion---- 


1. That the good teacher is concerned with qualitative rather than 
quantitative teaching. 


@» That it is better to place emrhasis on learnins of a few funda-~ 
mental ideas then to consider in a very suverficial manner, many 
ideas, 


S. Thétithere is a method of teaching which will tend strongly to 
. {neure a mastery on the vart of the students of the items pres- 
ented. This is called Mastery Technique or Qualitative Teaching. 


_ #. That to use this effectively, seven distinct phases or steps must 
: be provided for. These are: 


1. The objectifying of the lesson. (Objective phase) 


2s The testing of the mind content of the students before 
swesenting the lesson, (Pre-testing phase) 


3, The presentation of new, meaningful, and significant 
materials. (Presentation phase) 


4. Testing to determine the amount of material just presented 
that has become a part of the mind content of the students. 
(Testing phase). 


Be. Re-presentation of the materials that did not “go over" 
during the first presentations (Re-presentation phase) 


6« Application of the materials already presented to some 
actual life situations. (Application phase) 


7, Assign for the next lesgon in terms of, first, use of 
what has been presented today, and second, in terms of 
what is needed for the successful carrying forward of 
-the next lesson. {Assignment phase) 


58 





wot Ok te vat | 
iat 


eer ae gated at mows of odd 


2 
fw of 


4 re 


Wd | . i 
P. gepaere ; Se 
sed wT » betneneky gadied.' 


q 
On 


wots tsigu est a oni 
q P 5 aren } 7 7 
ott 29 ax tue oF 


Pari e % 
a og . 
ae fogs or ext 


ph toed Sy 
pattepeme bn UM 


to cokes FAOOOIG. ect | Pit 
Peery) gan Tien 
ok tre) | 
ut ot : ; ae 
hetresexc ; 
ahd ataohuts 


9 nol eacaunin 


boogene tere? ov eh 


: Rug os, 


; ,texrt ,'to: surcogy af nomeed # cant ¢ 
‘ls eds at ,hsoove se _ abode betes et 
mee a iyesuo LsSane | | 
ae eh ented Ses 





= ee 


PROBLEMS AND EXERCISES: 


1. 


2. 





| the pressutation phase of this method with that proposed 
for the lecture method. 


About how meh time do you consider should be spent with each of 
the phases of qualitative teaching? 


fest the truthfulness of the goncralization, ‘That which is worth 
presenting is worth ‘remembering,'* 


From momory, list all the phases or steps in qualitative teaching. 
Why is this method called ‘Mastery Technique?’ 


Organize your next lesson in keeping with the suggestions gigen 
and present seme to the class using the method Qualitative Teaching. 


Evaluate your effort in terms of effectiveness, 
Ge How would you strengthen the virtues of the work? 


be How vould vou eliminate the shortcomings? 
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LU eal 
an : CHAPTER VIII 


A method that would insure an understanding of the main ideas presented 








In the last chapter we were concerned with a metcod of teaching that 
aimed at complete learning. Its name, Qualitative Teaching or Mastery 
Technique, implies that the teaching shall be of the highest quality and 
the ideas thoroughly mestered. This can be achieved only when the main 
idaus are carefully sought out and out down, one by one, when the other 
materials of the lesson are dineeby related to these, and when the oresenta- 
tion 4s attended to with the greatest care, The reader will remember that 
the teacher who intends to use this method will provide for the distinct 
phases which were deseribed and illustrated, In practice thee blend into 


each other so completely that the formal nature which avpeared as it was 






described, disappear afit is used. This method is especially valuable 
for classwork as it goes forward in the churche 
In this chapter we shall be concerned with a discussion of a method 


that may be employed when we attempt to get ideas through the sense of 


Sight by the use of the visual object, We have called it the picture method.” 






bh. 


Man, the sense of sight. 





of our ideas have been obtained throug 





The other dey a man who was interested in victures and their use in 
teaching said that fully one-third of all we know comes throuch the sense 
of sight, That ddea is very interesting and, if true, very important. To 


find out how true it is, one may take 4 rencil and beine so disrosed, begin 


erm wy 


haa 


to 1 






ull all the ideas that come to the mind which have been obtained though 


oats The list for the boys and girls with just ordinary exrerience 





1@ meth ¥ the author and refined with 
the. hain of the critic teachers at the demonstration school at Brigham Young 
University. Under careful testing, the gain in learning with boys and girls 
from 13 to 18 years varied from 10 to as high as 40% It was first presented 
- ia va Sccaheead of Science in 1955, 
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would be large indeed, and for those who have traveled, it would be much 
larger. The author hes a blind girl acquaintance. She has been so from 


birth. This girl has gone through the grade school, high school and 


| eOllcgés ‘She is very intelligent and a charming person yet, as one talks 


with her, one admires her for the struggle she had made against terrible 
ojds and the amount she knows, but one sees many great gaps in her vee’ 
because she cannot see. 

We not only learn directly through seeing, but obtain proof of what we 


learn in other ways in this manners Before I went to England, I had read 


about the great cities, the fine amusement places, Westminister Abbey, 


the Towar of London and so on. Surprise awaited me upon my arrival. I had 
only a part of the truth and, what I did have, was not quite real till 
I aaw with my own eysss 


You will remember the strong testimony of Joseph Snith the Prophet. 





coneerning God and his personality end Jesus Christ, His son. Before he 
went te pray, on that eventful morning, he had many ideas about these 
ere at personages of the Godhead, but after the vision, he knew. He had 
geen and he knew of a subity. 

The witnesses to the plates of the Book of Mormon said, “Wve declare 
with words of soberness, that an angel of God eame down from Heaven, and 
he brought and laid before our eyoa, end that we beheld and sew the 


pistes and the engravings thereon; and we know that it is by the grace of 


God the Father, and our Lord, Jesus Christ, that we held and bear record 


that these things are true." 


“Seeing is believing.” It is more; it is convincing. It is the mite 


_ way to truth, The scientist did not know very much about the starry heavens 
y or the world that is about us, but invisible to the unaided eye, till the 
wonderful instruments were invented, the telescope and the microscope, 


{ which enables man to see objects remote and objects amall. 
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“i The wise person, when he searches for truth, will go with ‘is eyes 





The teacher finds his greatest difficulty in impressing the important 


ideas of truth on the mind of the students so that they will be remembered, 
Some ideas, to be remembered, need only to be told, These are colorful and 
impressive to begin with. For example: "The heavens declare the glory 
of God.” "This ig my beloved Son, hear imi" “Sell all that thou hast, 
and follow me." “The war is over.” “The Glory of God is Intelligence." 
Other ideas may be remembered by being repeated a time or two, For 
exemple, 2X2 equals 4, The way to spell ‘dog’ is deo-g. Gueen Victoria 
was England's great ‘Cugens Thirty days hath September, April, June and 
November. The number of times such ideas need to be repeated to be rem~ 
embered will depend upon several things as, interest amd attention of the 
hearer when they are repeated, circumstances attending the repetition, 
the appeal they make, and so on, That one forgets, even important matters, 
is too often true, It seems, hwever, that we cannot help forgetting nor 
can oa Shave Simply because we desire to learns The ideas that are worth 


learning and remembering need to be impressed through illustrations and 





amplifications, Often times, this is done by telling a story or even by 
a colorful remark, For exemple: A man was talking about the punishment 
that was sure to come to those who are untruthful and do wickedly. To im- 
press and amplify the idea he said, “hey will be assigned a place in Mell 
close to the heating apparatus{" 

Pictures alk other visual objects, serve the same purpose end the wise 
teacher will thus use them. For example: one may desire te impress this 
idea--The Pastors Worker of Europe Must Practice the Strictest Beonony.s To 


impress this idea a series of pictures may be showm. One may show: 





1. Comparative size of the family (five persons) and the income 
of the femily in silver coins, | 
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2. The comparative size of the family (five persons) and the 
amount the father should receive for comfortable livings 


Se The mother selecting food in the open market. 

4, The mother, efter the meal, gathering up that which remains, 

5, The father mending the children's shoes. 

6,» The mother making over the worn clothings 

These six pictures, it will bo remembered, are not to be shown for their 

own sake, but to impress and make important the idea. If the class pauses 
to study the picture, the kind of silver colns, the face of the baby, how 
much the little girl looks like her mother, and so on, it is studying the 


picture end not the iden, Indeed, in thia dace, the idea may be, and for 


the time, aurely will be lost sight of. 





If one were to visit London and go out to see the important pleees, 

. one may have a ghange to see the «¢tual Houses of Parliament, the London 
Bridge, tiestminister, frafalgar Square and so ons As one views these 
places, the appearance, size, ete., are impressed upon one and the ideas 
that arise in the mind as one views them, may be expressed; but for the 
most of ua; no such experience of seeing the real objecte will be enjoyed, 
This ia always true concerning objects " in nature, as for example, 
the mountains of Utah or objects placed by man in certain places, as for 


Lake Temples Our richest experience is enjoyed when 





tanple, the Salt 





we actually see the objects, but since so many will be denied the privilege 
of seeing the real object the next best thing is a picture of the object, 

_ While the picture is not so good se the real object yet it will help very 

. inna to get the true imege of the object in the ninds Pictures can be ob- 


tained so easily and can bo sent so far with but little effort and expense, 






and our means for reproducing and showing them have become so perfected 
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Meal ut am 
that me fakes becomes esvecially for religious teaching, the most im- 


--yortant visual object. 

ea All ‘our teachers can write and a few of them can draw. If, then, means 
: tor writing and drawing in the class--a blackboard--were provided and used 

: efficiently it would be of great value to both teachers and students 

din providing for the teacher, a very fine means of Pr Ep and for the 

- student a helpfulwi. al experience while the class is going One 


definite purposes to be served by the use of the visual 








ing has meaning. If he asks a question, it should be meaningful. iIf 
he asks one of the students to take part, it should have a very useful 
purpose, thet is it should benefit the students, If he gives a test, 
that should help the students either to learn and remember or to cause him 
to try to find out what he has missed or does not knoWe 
This being true, the visual object (the picture) should be s'own only 
ies a very definite vurnose is to be served, In other words, the teacher 
. must ask himself what -urposes are to be served by showing the picture? 
There are at least five rurposes, 411 in the interest of the student, 
that 1 be served by using the visual object in teaching. These are: 
le It should make learning of the ideas easier and more ra;id 
by providing op ortunity for the students to get an ex- 
perience by using the visual sense--that is, by Sc-eing. 
2, It should help the students to remember the ideas, because 
through the picture, interesting items are illustrates anu 
Shown « 


3s It should awaken interest and enlarge the powers of their 
imagination. 


hee It woude hel» the students pail see the truth in the subject 
matter that is being considered, whether this is being read 
or listened to. - | 


56 It should simplify the subject matter anda thus make it easier 
for all to understand it. 
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puns 
e of the SE of these purposes our best books, papers 





and magazines in which eietures can be used, usually contain many victures 
; agit is especially true of thoes that are to be read by children and youths. 


fl There is a procedure, when the visual object is to be used, that is 










a: Ly recomended because it greatly helps the learning and remembering 





of the ideas. 

| There is a good way and a poor way, both of which are often used by 
teachers, This is true, not only in the use of pictures, but it is 
expecially true when using other devices. Whether the one or the other is 
employed determines the quality of the teaching and is the real difference 
between good and ie teachers, Since every teacher wants to be a good 
teacher and ay good teacher, a better one, the following rrocedure 

is eamestiy recommended as a means to these ends, The writer looks upon 
it with ereat confidence because it has been tried by teachers with diff- 
erent grades of ability. The poorer teachers were helped greatly and, when 
used by the good teachers, it improved the learning situation of the students, 
me precedure is as follows: 


ls The teacher will anticipate the visual lesson and prepare the 
students for ite - 


3 For example, ic an illustrated lecture is to be given on the Norno 
Temples, the deeuhae Will find out all he can about these before the cic- 
tures are shown and have the students note the leading ideas that are to 
be illustrated, 

2. The teachers will, before the victures sre shown, clesrly 
objectify the lesson; that is, he will set forth the pur- 
pose of the victure lesson and the justification for the same, 
For example, the objective for the above theme may be: Objective: 
To enlarge our knowledge concerning tne efferts that have been nut forth 
a da tne butding of Temples of the Mormon Peovle and the types of structures 


- the yee rennenaste that we may be inclined to read more about this chase 


of the een of ‘in Church and to view this activity as an evidence of de- 
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Ai alls a moet ih 
on mn, of the Mormon people to the work of God in these latter days, 





Be ‘The teacher will plece upon the board several ideas or 
generalizations (not more than five or six for one lesson) 
that are to be illustrated and amplified. For example: 


As The Mormon people, in the early days of the church, 
preceeded to build temples, 


By One of the first important buildings to be started 
in the Salt Lake Valley was the Salt Lake Temple. 


Gs Before the greet Salt Lake Temple was completed other 
temples were erected in other parts of Utah, 


De Et@s 
ihe The teacher will ¢lassify the visual objocts (pictures) into 
@ series with several pictures of each of the series, Hach 
of the series will then be used to illustrate one of the gen- 
erealizations proposed. 
For exemple: If six ideas A, Be Ce De Be and F were placed upon the 
board all the pictures on temples would be arranged in six pehans each pile 
being one of the serivsa. To illustrate: 


da The Mormon people in the early days of the ehureh procesded 
to build temples. 


iw Pieture showing the condition of the people in the early 
days of the church, at Nauvoo and Kirtland. 


@e Cieture showing the men at work preparing the material 
fer the structure. 


3. Pietures showing the people clearing the ground for the 
temples. 


4, Pictures showing the progress of the work. 
Se Picture showing the laying of the eap-stone, 


6s Picture showing men, women and children give their small 
contributions to get enough money to finish the temple. 


7, Picture showing the completed structures, 

The pictures illustrating the ideas By Cy Dy, ete., will be similarly 
placed together to illustrate the ideas about the Salt Lake Temple, the Logan 
Temple, the St. George Temple and so ones | 

5S. The teacher, after stating cle rly the idea to be illustrated, 


will proceed to present all the pictures in each of the 
} series with dispatch. 
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fe ‘natalie, ar series A hea propesed seven pictures. After stating 
| generalization Ay and epecktng of it briefly, the seven pictures, one at 
a time are to be shown, allowing from 10 to 15 seconds for viewing each. 
In the meantime, through talking, the idea of this early effort and finan- 
ial sacrifices is kept before the mind of the students. 
6s The teachor will give a rest period between each of the series, 
If these are lantern pictures or simply photographs, this will be provided 
for silently by the class and spoken of briefly. 
Ve The teacher, as the pictures are being exhibited, will call 
attention to important details only, weewe which illustrate 
the idea, and avoid calling attention to the other ports 
of the pictures, After the picture has served its purpose 
namely, illustrated the idea, it is to be removed, 
-It will be remenbered that the elass is studying ideas and not pictures, 
The pictures aré to help obtain and retain the idea, ‘“verything that de~# 


tracts from this purpose is to be avoided, For examp;e: under A, picture 


 Seeshowing men et work etes, may show, os an incident, some curious people 


standing by observing or maybe ridicvulings This item of the picture is to 
be avoided, for, to call this to the attention of the class starts thinking 
about an entirely different thing and thus defeats the very purpose of the 
picture, If the pictures are left long before the class, there is likeli- 
hoed that the main idea will be neglected as details of the pieture are being 
observed. 

8, The teacher will further illustrate the idea being taught by 
relating short, ¢olorful incidents, personal or otherwise. 

This always enriches the experience of the students and aids 
TAGONY « 

9, At the close of the exhibition of the pictures, the teacher 
will conduct a short drill upon the generalization already 
studied, or with the help of the class, build a summary of 
"What we have learned" on the boards 


This ia an important step for its fixea in the mind, the ideas under 


4 consideration. After all, we study to learn and remember. 





10, ‘The teacher will test results in the best manner and make 
the assignment for the next lessons 
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Tis atop is tee same no matter what method is used. 


Hiern 3 who use ithe in teaching will rarely find the collections 


either as still pictures, on slates or films or moving pictures, 
has found and used both tyres. 


in objectifying the lesson, formulating the generalizations to be illustrated, 


Peady for use. It is true that many useful collections ere now available 


When these are used much work must be done 


arranging pictures in series, securing supplementary material, and so on, 


Good results attend the use of collections made by the teacher, The 


teacher who is constantly on the lookout for serviceable material will, in 


course of time, have a fine collection of pictures and objects that will 


help in the teaching of many thomes. 
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We have scen: 


That many ideas which form our education have been obtained 
through sseinge 


That in teaching, the visual object is used as a means to an end, 
to illustrate the ideas 


That for the classroom purpose, as we have it in the church, the 
most serviceable visual objects are pictures both still and mov- 
ing, also writings and drawings made by the teacher. 


That the picture serves a very definite purpose in teaching but 
that these should be clearly understood by the teacher, They 
may all be used to the advantage of the student. 


That to use the visual object most effectively, a well-planned 
procedure should te followed, 


That while serviceable collection of victures et¢., may be 
secured theseshould always be supplemented by those collected 


by the toacher. 


“PROBLEMS AND “xXPUCISES: 


Under what conditions should the victure be used in teaching? 


Enumerate the ~urpese the ricture or visual] object may serve in 
teachings 


» Explain: “fhe picture should be used as a means to an end." 


From memory give the ten stevs in the procedure in using the 
visual object. 


AE 


cher who would use this method mst collect serviceable material. 
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CHAPTER IX 


—~ 





——- eING FACES AND DEVELOPMENT OF ABILITIES 
; ee TROUGH DRILL 


ent is received. 






The importance of the visual on, especially written and printed 
| matter, also the pleture was considered in the last chapter, It was seen 
‘that, out of the many impressions one receives through seeing, a large 
amount of educative experience is gained and also confirmtion for what 
one has read or heard, is obtaineds To omloy the visual object in teaching, 
best results are obtained by following a refined procedure. In this, the 
teacher looks upon the visual object as 2 means to an emds» It was rointed 
out that when pictures-are used simply to enrich the exverionce by illustrating 
‘and amplifying the ideas While the tescher has access to fine collections 
of visual objects, especially pictures, he is best served when these are 
suplemented with collections of his own choosing» 
Up to this soint, attention has been given to acquiring ideas through 
following the several methods described and illustrated. In this chapter, 
se shall be concerned with a method and that has its largest value in fix- 
ing facts and in the develonment of abilities, namely drill, 


The facts and ideas that remain in the mind render the largest service 





q . Since I have been writing this book, I have’ needed certain poems and 
items from the seriptures for in these I found expressed the ideas I wanted 

| Nektar than I could express themmyself. To my regret, I discovered I dednél 
know, in some cases, the exact wording of the roems or just where the Biblical 
verses could be founds Since these sone nas necessary, there was one of 
two courses to follow, namely, either to spend mich time in searching or ask 


Some one who knew. As 2 matter of fact, I did both. ut searching for 
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: pone is inclined to listen to that person who, from the store-house 





of memory, has many items of truth to give out, It was for this reason 


xi setarad yourselves, prepare every needful thing, end establish a 
, oven a house of prayer, @ house of fasting, a house of falth, « rouse 
2 ings ” house of glory, a house of order, a house of Cod: 
“That your incomings may be ip the nome of the Lord: that your outcoings 


the name of the Lord: that 011 Your salutations may be in the name 





"AD oint “among yourselves a teacher, and let not oll be spokesmen at onde 





put Lett one speak at a time, and let all listen unto his sayings, thet when 
; ell have spoken, that all may be edified of all, and that every many have an 


equal privilege.” (Doctrine and Covenents, Sec. 88:117-122) 





The great prophet of our own day, President Neber J, Grant, cives us the 


aplentia generalization which he errived at out of a long and useful experience. 
"That whieh we persist in doing very often becomes easy to do; not thet the 
nature of the thing has changed, but that our power to do bas increased." 

In speaking to students he often reminds them of his experience in 
developing the ability to write a beautiful hand and to throw a ball so well 
that he became a pitcher in his baseball clubs He ralates that hie youthful 
eonpanions used to laugh at him because of his 4nabilities in these lines, tut 
_ long end careful practice--drill«<-he beeame perhaps the best of them all. 

Ag in storing the mind with useful knowledges, so in the development of 

f useful abilities of @ physieal nature the gateway to it all is drill. Drilling 
, will not make every one ecual but drill will make everyone better than he 


is. "Today I will beat my owmm record" is a fine motto for young people to 


adopt. One way to achieve it is through drill. 





The suceess of teaching is measured by the progress that is made by 
the students. In the schools, if children make no progress, the teacier, where 


' this is seen, is soon replaced by one whose teaching is sufficiently good as 









to be moaaured in the progress of the students, This is as it should be for 
: the tecdteer is but ae moans to an end, If the onda are not reached, the means 
“ere not good enough. Avery device, therefore, that is known to the teacher 

; should be tried in the interest of the students, 


There is much merit in the methods used in learning readin«, writing, 


fe mY YF ig naN 7, 
nea timetie, drawing, encing, ete, Without drill these would never be 





§ ; Be eg Those who teach older people may do well to follow the some pro= 
codure if they would have their tehens have a ready momory concérming 
fasts about the goupal aa do the teachers of these tools of knowledge. 
President Grant also often reminds the teachers and students of the Chureh 
that knowledges and abilities should be tiseful, Ne reminds his hesrers that 
"Knowledge that is not useful is like a glass eye--ell for show." It is our 
common experience that knowledce or abilities that are not used are sooner or 
leter forgottens Good teachers will, therefore, provide many ways, and sugcest 
jnany more, for using knowledges and abilities that heave been acquired through 
drill. It has been said that “Practice makes perfect." This is not altogether 
true, It is correct practice that makes perfects ‘Teachers, are, therefore 
“eongerned not enly about the using of feets and abilities but also the correct 
mse of those, Students whe would remember, and thus become educated, will 
| be much concerned with opportunities to use, over and over again, what they 
have leerned. Indeed, they will strive always, either in thought or indeed, 
to use shows tens of memory and thus test them out. The one who does this 


q wala always possess what people call a ready memory. 















Some of you who read this stetement will say “The laws of learning! I 


} never heard of them end I heave been a teccher for years)" And, no doubt, such 
, —& one tells the truth, “Sometimes the students learn in spite of the tescher 
} and sometimes be¢suse of here Then again, the laws of learning are not 

so naturel, as are all trus laws, that some of them have in reslity, been in 

: effect, though the teacher was not aware of these operalions, This is true 
im ald relations of lifes A conscious application of the laws, however, will 
' always venti benefieally for the students. 

, These laws may be very simple stated as follows: 


1» The law of exercise--The more frequently we think a certain 
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4 nethod thought or do a certain thing, 
c 2. the more likely we are to think or do 
in that same way when the same occasion 
arises again to act. 
2. The law of use+-To remember anything, use it, 
S ‘The law of disuse-To forget a thing, keep it out of the mid. 
4, The law of effect--"here is always a strong tendency to think 
or act repeatedly when the performance is 
accompanied with pleasure. We avoid that 
which gives displessure.s 
S» The law of reaction--correct ection, since it brings good 
results brings pleasures. Incorrect 
actions give displeasure and are therefore 
dropped out. ; 

' 6 The law of re -diness—ewhen one is ready to act, to act gives 
pleasure, To be restrained gives dis«~ 
pleasure « 

The application of these laws we have cbserved many tices in experience. 
Three out of the sim, it will be observed, refer to pleasure or displeasure. 
In teaching 4% is so important that pleasurable reactions accompany the — 
teaching that sarely every teacher, whether he is given a drili lesson, or 
used any other method, will strive for them, That elass primarily thet is 
not pleasurable is largely a failvure., Students learn best when they are 

happy and contented and will cooperate best with the teacher and the other st- 


- udents where feslings of fear and dread are absent. 









2 Md succes. as 
Sonet ime 2g0, I observed a teacher drilling a class on a poem. The 
boys and girls were to memorize the verses for use the next day when the 
parents came to visit the school. The teacher not only violated some of 
ae dtaate laws of learning, but failed to follow the correct procedure, 
_ The emerciae was a failure and was displeasing to herself and the students, 
& short time afterwards, I saw ancther teacher drilling her class on 
‘the sane type of exe@rcige, navely, silietins a peems, Ler class was a 


great success. The boys and girls came to her after the lesson was over 
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} ald, Mie never worked so hard before; but, Say, 1% was fune'* This 
“stter teacher adopted the following prodedure, 7 


ole Ghe had a worthy purpose which she revealed to the students, This 
is called the objective or aim of the lesson. 


' Be She had her drill--subject matter--carefully vlanned into short 
drill units. This pleased the students. 


3. She got them to work diligently by giving them simple directions. 
Applying it to their interests, trying sever’ devices to aid 
memory, and providing ranid and rhythmetic revetition. 

44 She cot them to concentrate attention uson the work at hand. 

5. She motivated a desire to legn by siving them an orrortunity to 
express themselves individusily and in groups, This showed their 
HPOLTOOS « 

6. She set up standards that could be reacied by each member. 

7» Ghe made the class experience pleasurable for all. 

& Ghe vut the few ideas on the board and, after these were in mind, she 

turned their attention to the exact wording of the author ta 
presenting these ideas, 


9» Ghe divided the material to be learned into two parts, the difficult 
and the easy, and vaid eSnecial attention to the difficult parts, 


10, She made suceestions that would helr them to recall whenever they 
needed helps 


lle She reminded them how necessary it was for educated people to have 
-@ ready memory of choice materials. 


12. She inspired confidence by showing them that she had thematerial 
perfectly memorized before she asked them to memorize its 


The teacher wio will attend to these details of procedure, as did this 
one, Will be complying with the laws of learning and his efforts will be 
erowned with success. 


‘i 7 
¢lass é6xercise 





no matter whet other met od is used. 
The other day I met a group of young people who had just come out of 
; sistiiin Genow! I asked them how they liked their class that day, One of 
| them, as if speaking for the group said, “Oh, it was alright {I guess" so 
; indifferently that I questioned whether it had been “Alright.” Another, 


_ rather thoughtfully expleined, that the subject was alright 
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| B without merry exact on any point. That put the ease pletlys ‘The young 
people wore rights After presenting these important themes ‘the items 
that should have been learned should have been clearly formulated inte 
& summary. These exact items wuld there have appeared in such a form 
that they may heve been drilled upon. Truth that is worth siaahie dace is 
worth remembering, This, at times, calle for exact memory, The only way 
to dtein to this is through dxill, Sueh itema, therefore, as quotations, 
dates, phees, impoxytant incidents, in fact any exact item becomes material 
for the drill lesson. 
Always the summary, if it is formulated in terms of what we have 
 Reurned, is of so much importance that it should be the material for a 
dri. exercises A very few minutes at the close of the lesson devoted to 
| avila upon the summary will be very well spent for it fixes the important 
things in mind so that they become permanent po-sessions, In the absence 
of ie, forgetting takes plece and many of the facts are lost. But the 
student becomes like the man spoken ef by James 1:22«23. He says: 
"But be ye doers of the word, and not heers only, deceiving your own 
selves, For if any be a hearer of the word, and not a doer, he is like 
unto a men holding his natural face in a glass; for he beholdeth himself, 


- end goeth his way and straichtway forgetteth waat manner of man he wase" 





There are two kinds of drill namely, group drill and indivudual drill. 


The first is more common with the young and the latter with older people. 
No matter sis young or how old the person is, if be gets an exact memory 
of fasts, inne moet pass through the mind many times. ‘he teacher with 
‘his larger experience can render a fime service by indicating what should 


be comnitiod to meMoxy « Ig he is a tescher of children, these he will crrcic. 
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for a drill exercise and drill the ehildren in concert upon them. The 
teacher of the older people may, i times, with great profit to the class, 
do the same thing. lis largest service to this older group will be rendered, 
however, if the items to be learned are pointed out and organized in such 

a way that there may be easy silbacoet aie ink and then motivate the members of 
the group to drill upon then os Yeahs Checking these items at the next 
meeting, commending those who have memorized then, giving opportunity 

‘for exhibition and use will often be effective. 

SUMMARY: From the Sdvkubing dtnenseten we have seen: 


1. That the beneficial results that attend teaching will be seen 
in what the students remember and use. 


2. That this stock of ideas and abilities is in reality the useful 
items. 


3. That these ideas and abilities are best attained through drill. 


\4e That most rapid and permanent learning takes place when 
laws of learning are observed during the teaching. 


Se That there are twelve items of procedure that the good tescher 
should be concerned with as the drill lesson is being administered 
for such a procedure insures success, 


6. That drill may be engaced in by the students, cither in concert 
or silenily, individually or in group. 


7. That the first type of procedure is usually that followed in 
teaching children while the use cf the second is to be encouraged 
when teaching adults. 

PROBLEYS AND QUESTIONS 
1. Foint out the advantazes of a ready memory for exact facts. 


2. Relate an experience in which the use of exact facts was helpful. 


Se Point out situations where abilities were acquired through 
practice. 


4, State the six sixuple rules or laws of learning that the teacher 
must be concerned with who administers an effective drill lesson, 


5. Rearrance the twelve items of procedure in the best way for a 
drill lesson that will insure remembering these items. 


6. Under what conditions and with what materials would you acvise 
the drill exercise. 
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ie 5 a _‘ OHAPTER X 
MOTIVATING THE ASSIGNMANT 


or 
Creating the Desire to Study 





ich remains in the mind becomes the material.that is always 





The fixing of facts and ideas in the mind, slso the development of abil- 
ities through practice, were the points stre sed in the chapter on drill which 
has just closed. It was vointed out that there were many facts and abilities 
that are of permanent value and, therefore, Wied ve made a permanent possessio 
In order to achieve this end, there is need for going over the facts, or repeat- 
ing the exercise many times, In conducting such exercises, the teacher, if she 
desires the students to get the most out of the practice exercise, must always 
be concerned with the application of the simple laws of learning and the proper 
method of procedure. Since every class exercise has or should have, something 
that is worth remembering, drill, as a method teaching, may properly be a part 
of every class experience. Young students often need the help of teachers in 
the drill exereise, but the older ones should learn and apply the art of 
selr-drill. 

In this chapter we shall be coneerned with motivating the assicnment 
or creating a desire to study so that the students may get the richest 
experience out of the class period that is to follow. 


The need for study of the materials to be considered in the next class 


exercise appears when one realizes the importance of mind content --ideas 


in learning * | 


‘A short time ago the writer was asked to tell a croup of prospective 
mutual teachers how to present a lesson when the students hed not studied 
it. ‘The suggestions given indicated that it is a common practice for boys 
and girls of mtual improvement age to appear in class without preparation, 


that is, without having read the lesson material. 


Ag A 77 





eeu 

























‘ 


, ow tae os 7 ; ay ee, 
reels Be Shed hfs nae Bal Ahi Mo ait. Bea! we if iehe 


«fides bo Saveryolovel od? ocala ,balm ens az wiih i tine’; atom te 


. x ' , ¥ 


yo Pu * | wo Suey’ ‘ vy ae & oye £ oh 
ICES OC): i DAR SNUG aitiod- one 


neltiii¢e-toe sical. Yam qiew.ateny vais oo be imkow enw a sbor 


oe , . a " — ene .f oe al J eee a a... oo 
Tolemsweog: tnbanneq.s eben od biveds ,oovteveds ybas enLsy tapas: ’ 
oy v1. ain 4 *y ot 4 By ae - ve Seay T ¢ % bate bets 
wt ; ¢ tosh 1s Amik "SEW Lae aa ‘el pais i EMTS ; ii wd  ) Svea 
‘ 
, . ¢ “ i eee wy Tt +. 
£¢ - - ail 2 ‘ » fovea. eee 57 ry they By py “ ae 
$228 1 “Lalit } iG g ea DP aes © Li Ase I ti iy eS b d ax Aric wh * iF SER. 2 ‘ ¥ 
y " > ZNery oP ees ey } F ‘ Bees sty jury i me: 
Ss vo ) wae ¢ ORS DF A, Oh nt , \* Viet: Weld a Or 
‘ Ay * F re Paar “ 7 <,. es, + he 
ceconye Git box nolaisel to -ewel 1 1 ot to moteeoiiaga 
‘ 
- - . - , 
e hs ym 2 A ‘ aM a fe gd pa Ba ore oe < ‘ "ra on wy i oe 
a SE RO SB ,OFCH Aedes “TO. oe ee. [SLS BELO YRS. Shy te 
| + a : . ffl pct o3 ne Sak ' és . or a 5 eo 
wud: ee ; ‘ er Fae DiaetrTe. UW mee: % P< i oe Py 2 | (7 * pi Sey fimy 7 o A vy Pewy 
; sm 20 A - ge , aS (Doe pa % i ’ t« {3 i Fh ew ey 4 wwe aly = el e dam ae "in tc Baw cl reaiter © of tt . 
= " iis hy 2 
i : ) ee 
A> f 
Ps weet ty ee beet Me on ea ee sare, Dh te eran, Oy 2 4 Vv we gs 2 ” eg, al ; , 
mi eteodorey Ta aled ed? Loan aotio etpobree: Bases * mb Cee, is. 
‘ a, 
Ag £ , ee 
: 


ae 
- 
* 
4 


Py SE he Caery Abt .—— i oa ae site od ewe, i aot ia 
to tee eat yluep bam masel bisode geno tebih Hat Tee pe 
. ; v 


itocum ese of potiavitos Adiv Seaoonce eo Ifeue ow * 


wat eae sf Se tae SORT yn bot ll ae eee 7 , 
eel" Feerdeks ats toy Yen abgebyte edi’ tad? OB vba 08 


i A Vy i] 








Hi j Rae hea | ‘ , ; i 5 ‘ aa 5 
r Ad, ‘ on" 
belt) F oor onl pe ie ee Da sect on es 
4 swotlo? of al Jed? Dolsog ene Io eat! 
‘ : F } 
+% - « § ¥, P to J 
& mae * tye? @ Al ra Rj ns aks ay tan en ? f 
Se ee ee hia ae i es a ES ~~ 
a, ee fan H WA a PRA ‘ te ‘ ' Pre 
* “J it t * aye me , z r § 
ef ~ i W fece ! Y 20 @6OReT" inv} oni eo ne 
eS AA RR | GHAI URI EI: th torn ann SOU ie Seed an oe pe an ite | men cline eee aneepceeenne ee 


, a : ” ' p 
: ‘ ‘ ‘ : x . . ° AP 








bvitoovecrt: to quem eo [lev oe bolas s aie a ana 





; - : zg ve 
- 3 a ‘ , ae ce 7 

















S Mictadtbdan llth apie cee at FD eebe 
ated aot oottomry ne eres ® ‘el at toa meen 


“a reuse techs Pie Ae OP ee hy AA, 
7 ar " Bi . ‘ 4 ' : Th 
ei cai 


tee iy 













"a ecueste, wit pather it is the experience one gete through 

- woading that causes the educative changess ‘bat the teachers desire, there« 
‘fore, is that the students appear in class with a body of experience that 
will enable then to gst the most out of the class-~that is, to get the 
largest experience possible curing the iene exercises. The desirable 
experience may be obtained through the reading of the manual end other 
materiale or it may be obtained in other wey In any case, the one who 
brings te the class s large body of ideas, obtained through reading of the 
; menual and other materials or it may be obtained in other woysy will teke 

} away from the class the largest benefit and, in the meantime, make the 

best student contribution to the class,, For exenple: let us suppose our 

| leason for the day is, “The Importence and Significance of Prayer." In 
the class there will be found a wide rengo of spirutual experience received 
ia through prayers ‘Some may have red the great prayers of history as the 
Loré’s Prayer, the prayer used in duthantine the Salt Lake Temple, the 
Saoneunnt prayer and so on, Or they my have roed concerning circum. 


ge the tide of 





stances in which humble pr-yers to the Lord seem to chan 
suites in any tase, such experience as the class members have had, they 
will bring to the class, “he teacher now begins in aw orderly way, the 
lesson on prayer. As he connie certain ideas or asks meeningful questions, 
the appropriate memories will re«cecur. ‘These serve as a basis for remem | 
bering and evaluating the now ideas presented or for meaningful discourse 
im the class» ‘he ones who have hed « gich experience in this realm will 
get much more from the classe-will got an enriched expericnce«=than those 
who have never had a reading or real ex-erience with prayer can hardly hope 
to Gets ; 
Tims ean enriched mind content contributes to learning, and thus appears 


aad the Supertance of every student coming to the class ready to receive 


=} 


ys and * “contdbutey in this we ciscover a justification for the motivated 
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assignments. 


The motivated assignment has two phases to it, namely (1) creating 





a desire to study end (2) pointing out the best way to study. 
| That which one has a desire to do one usually finds time and means to do. 
If, therefore, students come to the class, time after tive, without making — 
preparation to receive, in the best way, that which is to be presented, 
it seems clear that the desire to prepare the lesson is lacking. what is 
needed, in this case, is to create this desire. How is this to be done? 
A very good teacher which I ones observed proceeded as follows: 

1. Ghe awakened an interest in the next lesson 
by telling some appealing incidents in con» 
nection with it. 

2e She gave a clear vision of the tasks to be 
performed and indicated how best to perform 


these. 


3. She started their thinking in the desired 
directions 


4, She indicated how, by following directions, 
they could time and learn more. 


S. She pointed out how useful this preparation 
experience would be when they next met for class. 


Studying is an art and every good teacher has learned the art himself 
and, knowing how useful it is, teaches it to his students. Simply saying 
to the students, "Study the next lesson in the manual” does not motivate. 
The students know that should be done already. It is far better to indicate 
how best to read and to lecrn what is in the manual. For example: Let 
us sup ose the teacher has a class of teachers, the members of which he is 
trying to help to be better teachers. Let us suppose also the lesson for 
discussion during the next meeting is Motivating the assignment. The book 
that is to be read is “Improved Teaching" oy Merrill, The tescher who is 
motivating the assignment may properly cive directions for study something 
like the following: 


; "Before we conclude our lesson today will you all please turn in 
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your book to pave____» Chapter Ten has to do with motivating the 
abatements, You will neve the chapter is divided into parts or sections. 
Sach is introduced with a meanineful statement. I advise that you read 
these through first. For example, after the statement of the review para= 
graph, you observe "The need for study appears when one realizes the 
importance of mind content--ideas--in learning." On the following pace 
the heading for the section is "A properly conducted cssignmen: ete, ) 
and so on till all the section headings are read. You will be benifited 
by reading these ¢wo oF three times so that you get a clear idea of what 
the author is writing about. Now read the summary a time or two and you 
will discover what one should learn from the chapter. You are now ready 

to read the detaile, Turn now to section two again. After reading the 
heading earefully onee more and pausing for a moment till its meaning is clear, 
read the content first quickly and then carefully, evaluating each statee 
ment, After you have tlus read the chapter, please turn to the problems 
at the end of the chapter. The challenge in esch of these you are now 
ready to accept.” 

A properly conducted assignment will reach a very useful end for 
the students 

Since the class exists for the students, also the teacher, the books 
and everything else, it anpears that everything that can be done, under 
the circumstances, should be done for the student's welfare, In conducting 
an assicnment exercise, therefore, the teacher will be concerned with 
the experiences of the students both at the time and whilethe students 
are studying. A properly conducted assignment will have the following 
characteristics: 


1. It will awaken interest in the lesson that is to be studied 
or other preparatory exercises that are to be engaged in. 


2. It will insure 4 careful end thorouch performance of the 
tasks to be performed, 


3. It will promote learning and a richness of experience both 
at the time the tasks are being performed and also at the next 
meeting. . 
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@. It will result in high elass reaction on the part of the 
students during the next class period, — 


5. It will insure individual ond meanigful effort on the part 
of each of the stulerts. 


Such results will not be reached at once but by constant, thorough, 


properly directed effort every teacher will note improvement in a short 


times 





I once witnessed a good teacher motivate boys and girls to perform 
what seemed then, when she first began a very hard thing to do but which, 
by the time she had finished with the assignment, appeared not only casy 
to do, but was so interesteing and profitable, that they wanted very much 
to do it. The assignment was to write a short poem. Any teacher who makes 
the assigned task appear easy end thus motivates the stwlents that they 
went to do it, is a successful teacher. This teacher proceeded, step by 
step, in an orderly was as follows: 

i. She clearly md simply ob jectified the leagon that was being 
assigned, that is, she pointed out the end product (ability in 
this case) to be reached and justified the same in some life act~ 
ivity (reading of poetry during their spare moments, also using 
better words in speaking and vriting. 


2. She gave it et a time when it served ite largest purpose, (Berore 
they did the work, 


Se She helped them to reeall what they alreedy had in their minds 
that would help them, (Beautiful words ani vhrases) 


4, She illustrated the various points of the assigrment. (Used 
their own words and phases in a poetic way) 


5. She caused the students to try to perform the various tasks 
under her direction, (‘To mke a line or two of poetry. 


6. She causes the students to write that which was important and 
thet which they may otherwise forget. (Unusual words, rhyming 
words, subject topics) 


7, She had the students read to the class the materials that they 
had written to find out if they had left out some important 
matters, (Just what was to be done and what materials they 

were to use.) 
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8. She tested the students to ascertain if they needed more help. (By 
asking questions and having then try to do the tasks.) 


9%, She causes them to write down referenees to which they could zo 
for help. (Pages in their text-book, dictionaries, poems, ete.) 


10. She modified the assignment for the slower members of the class 
and for those who had but a limited time to work so thet all could 
do profitable work. (Only one verse for some and two or more 
verses for others.) 


ll. She assigned a whole unit of work at the time and took time enough 
to make the assignment clear and complete. (A poem which pre- 
sented a ecmpleted thought, nicely written, devoting forty minutes 
to the assignment.) 

12. She made the students feel that the assignment was important and 
held each one responsible for ite (It would interest them in 
poetry and helr them to use better words when speaking or writings 
Hach was to read his poem to the class.) 

After this assicmment was finished the students were anxious to write 
the poens. I attended the class in which the results of the work was 
shown, “That which they produced was beyond the expeetation of the teacher. 
I learned that boys and girls ean do such a difficult task as write a poem 
if only they are given the right kind of help during the assignment. . 
es of activities involving 


The assignment may eall for several t: 





oth nontal and physical work or a combination of theses 

After all, the class, the teacher and the students are concerned with | 
the develooment of simple products 2s knowledges of worthwhile things, 
‘ abilities to do useful tasks, interests in worthwhile things of life, whole- 
some attitudes toward important matters, ispositions to de the important 
things of life and high ideals that will serve as guides. How are these 
ends reached? By striving, that is, by performing certain series of act- 
ivities, Sometimes these activities are mainly concerned with those of 
the mind as reading and thinking, ‘Sometimes they involve, in large measure, 
the use of certain members of the body, that is they are physical, as 
riding a bicycle or climbing a rope or typing, or tying « scout knot. 
In a large ma jority of the cases, however, both mental and physical activities 


are involved as writing, speaking, drawing @ picture and so Ons 
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A moments reflection upon experience shows clearly that the end 
products, as stated above, with their combinations make the patterns of 
our lives, and that these are obtained through performing the various 
acts of lifes 

Now the teacher ls concerned with assicnins those activities that will 
be most meaningful and that will result in the preducts desired. The 
good teacher will therefore, before the assignment is given, decide on 
‘the activities that will be most useful in reaching the ends desireie- 

i' those that will best prepare the student for a rich experience during the 
next class period and then preceed to assign these in the best possible 
way as above directed. <A yariety of activities “il. usually result in 
the largest aitainment. For example: We desire the students to be well 
prepared to consider the subject of baptism, In this ease they would 
do well to read the passaces of scrinture on baptism, read some good dis- 
-gussion on baptism as “Talmadge's Articles of Faith", talk and see a bape 
tism »>erformed. ‘ith such a body of experience cained through reading, 
talking, listening, seeing, recalling ete., the students will be pre- 
pared for a rich and interesting ¢lass experience when the subject is 
brought up for considerations, 

The | 


ood teacher will strive to have the students ready for the richest 





possible experience during tie class exercise. 


The Glass exercise is @ means to an end, and certainly the ends must 
be worthy ond worthwhile, enc the means the best thet can be provided. | 
The sarees the baekgeround, the more thinking the students have done 
before they come to class, the more meonineful will be the exercise and 
the more beneficial the experience. Good teachers appreciate this fact 
and cake every effort to have the students ready to listen to the instructions 
thet are given and to sontritute to the class exercise in the best pos+ 


sible ways Fe, therefore, will always be far in advance of the class, will 
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have the assignments for future work, especially in the immediate future, 
well thought out and then, at the proper time, that is when the assienment 
can be given most effectively, proceed to give it at the oroper tine, that 
is when the assignment can be given most effectively, proceed to give it 
: ® A 
in the proper manner. Those who follow this vlan will find in the class 
an interest and, at the end of the teac-ing period, an achievement that 
will be pleasing to the students and teachers alike. 
SUMMARY: We have scen--«+ 
le That our enriched mind content of facts cnd ideas slways con- 
tributes to a larcer and more meaningful experience during the 
¢lass period. . 
2, That a motivated assignment not only creates a desire to study, 
but points out the best way to study the particular type of work 
A, and subject matter thet is te be studied, 
3» That the test of a sood assirnment will be judged by the usefulness 
of ends that have been reached by the students, These are to be 
seen in awakened interest, thorough ond correet performance and 


diligent effort on the vart of the students. 


4, That the teacher who would proceed with the assignment in the 
best way will engage in e series of twelve meaningful activities. 


Ss That the best assignment calls for several activities on the cart 
of the students involving especially mental and physical activities 
and a combination of theses 

6. That good teachers will view their tasks as those concerned with 
having the students ready for the richest possible experience during 
the class period. 

PROBLEMS AND HX@RCISAS: 
1. Wake o clear statement of the aim of this lesson. 
2. Justify the takine of class time for making the assignment. 


S. wumerate the characteristics of a good assignment--that is, 
how may we tell a good assignment? 


4, Apply the steps or procedure stated in this charter to an 
assignment of some religious topic. Yor example: The Beneficial 
Results Yollowine the Observance of the Word of Wisdom. 

5S» Mepeat from memory the main topies considered in this lesson and 
compare these with the items of the summary. 
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ADAPTING INSTRUCTION To THE 
NEEDS AND CAPACITIES OF THE sTUDUITS 





In the last chapter we developed the idea that ean easily be seen when 
tested out in experience, All good teachers have observed that their best 
class exercises follow careful vreparation on the part of the students 


resulting from a good assignment. Properly motivated assigumers have eer- 





‘tain characteristics by which they may be known, These the good teacher 
will keep in mind as he assigns the lesson for the next time, Assignments 
einy greatly in quality, depending u»on how they are given, but a properly 
motivated aasighment goes forward in a very orderly way which the best 
teachers follow in more or less detail. These always result in meaningful 
study, and in worthwhile achievement-«the outcome of individual effort on 
the part of the students, 

In this chapter we shall take for granted that the te cher is 





of the useful devices that have been set forth thus 
far in this book and, through practice of thesg, has acquired some bility 
in appliestion., It is now important in this, our closing chapter, to 
stress the importance of adapting inetruction to the needs and capacities 


of the stuients and point out a few devices for reaching this end. 





If conditions were idesl, in the mids of MANY 4 elass would be made 


up of students of equal ability, In such a case, the teacher would find 
Less difficulty in adapting the teaching to all the students, But this 
ideal. condition is never found for the simple reagon that no two in the 


class are alike, even if they have the same power to learn, No two have 
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‘had exactly the same opportunities, nor have they embraced the opportunities 
thet have been offered with the sane iatesente and dispositions to get 
‘the most out of the opportunities presented. Ina word, bays and girla of 
eepren age living in ecunlly «ood homes in the samc community have had 
’ different experiences, Since these experiences are the thines out of 
which education is made, it comes to posa that those of the seme are are 
not equally prepared to enter, well, in te 2. epeciMic teaching experience, 
: Classes formed for religious instruction are usually composed of 
members of different aces, This makes matters even more diffieult for 
the mere matter of years hes brought many e periences to the clder which 
the yo nger have not had, <Jxperience aigo gives rise to points of view — 
which are very important in teaching. 
ivery teacher, then, must recognize the fact that his class will be 
made up of students, ench one of which will differ from every other one, 
These differences will be@ found in ability to learn, in interents’in the 
subject, in dispositions to take advantace of opportunities, in mind con~ 
tent, in experience, ond in ao. Ke should know, alao that these differe 
ences have a wide range and that hia problem is to organize and present 
| lesagon m:terial (subjcet matter) in a way thet will be profitable to 


all, in spite of thoas differences, 





This idea may be best illustrated by a story. A destitute boy once 
went to the home of one more fortunate and asked for some clothes. ‘the 
good Indy of the house said, "We have gome old clothes which we shall be 
pleased to give you if you can make use of them," Leaving the boy standing, 
she went to the ¢lothes closet and soon returned with e« partly worn nair 
of shoes, & coat that yet had mach serviee in it, 3 hat chat was more or 
less out of date but still serviceable, and a ‘nit jeckete 
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¥. ‘These she handed to the boy with the remark, "You may have those if 
‘will be of any service to yous" 
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2 ile boy gratefully acgepted the offering and turned away to deteraine 


/ 
the mature and value of the fine gift, He looked at the coat and even 
Fe Sa ae an 

tried it om. I¢ was far too lergel "Well," seid he, “this is much too 


large but mother ean muke it over and there will be seraps of cloth left 
ha over that will serve to mend the coat ag it becomes worn," 
| The hat aleo wag too large, Ne tried it ony took it off, looked 
a it, ang out it on again, Finally he seid to himself, "T*il ut some 
parer in the bend end then i evn weer it. it will be better thar none 
at alle” 
Mext he looked at the shoes, These were hopeless} They would not 


be made over, he had ao use for the material in them, so he résolved to 


: th GA aweiye As he walked slong he thought better of this last 


" pogolutions "No", he seid, “Theae may "1t father, and it they do, weil, 
x he WAIL put them to cood use.” 

| He finally tried on the mit jacket, "Nor that fital ‘These thince 
| are ao mode thet they fit anyone," 

Now I am not going to min the atory by moraliazine upon it; but I 


have been in classes, snd their nome is legion, in which the offering 


: | of the teaghor resaanbled the offering of the welledispoged indy, Selng 
unsuited without much alteration to those to whom it was given, it failed 
| to relieve, in any larce measure, the distress of ignoranes with whieh 

i we, the class members, are all more or leas affeetei, 


or marine selection of the 





. Before choosing any device for teachin: 
ant) &: _ RE ROC er SRN RARER ts AR 
- detaile mater to be taught, the teacher must consider the age and 


maturity of the students of the classes, 
a . rare : 
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That which interests and makes an appeal to childhood may not 


interest youth; and that which may be used as good educative material for 


youth, may be wholly unfitted for adults, especially the older ones, This 


is also true of the manner of using the various methods or devices for 


. 


teachings This has long been recognized, Efforts have, tenatively, been 


made to classify the students into groups more or less of the same age, 


‘and to select topics and subject matter that, in the gudements of those 


making the selection, will be suited to this group or that. 


There are many topics, especially in the realm of religion, that seem 


 %o have a wide range of appeal, and therefore, are suited to students of 


Various age groups, Zven these topics, however, es11 for a troatment— 


adapted to the interests and eapecities of those taught. For exaciple: 


- Baptism, according to that which we read in the seriptures, should be 


taught to ehildren before they reach the age of eight years, It shoud 


also be taught $o men and women of maturity, and of all ages, because its 
acceptance by the young and the old is of greatest moment. Let us Bay 
NOW, the method that is to be used is that universal one-=the leatuss or 
telling method, It must be perfectly clear that this method and this 
topic are adeptable to all age levels, be peophe with little or much 
énanithennes But adaptations must be made if the teseching achieves the goale 
How may this be done? I onee ak a good teacher teaching the lesson on 
baptien to a group of children. She proceeded domething as follows: 
She first found out what they knew about this topic by asking such questions 
as “John, when did you first hear about baptism? Who was it that told you 
about it?" : | 

‘Mary, why did John’s teacher tell him about baptism? Do you think you 
should be baptised?" | | 

"How old must boys and girls be before they may be baptised?" 


By this means this teacher found out what was known by the boys and 
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girls and also awakened an interest in this important matter, 

7 she then continued by saying: “I was baptised on my birthday, when I 
was eight yoars old. Shell I tell you how wonderful this experience was?" 
‘She told then in a very simple manner, the story of her own baptiam, who 
baptised her, what benefits she hoped would come to her because she was 
baptised, how happy it mode her every stan she thought ont it, and so on, 
Then she told them of Brother Maeser's baptism and the blessing he obteined, 
and of the baptism of a little erfppled girl and what a joyous moment it 
was in her lifo, | 

Let me now tell :ou how another good teacher presented this to a 
eroup of adults, some of whom had been baptised but some had not. The 
aim or objective, however, was exactly the sane in both cases, namely: To 
increase our knowledge concerning baptism, and ita OS ne and to mote — 
ivate a disposition to accept it, that through aceeptance our spirktual life 
shall be enriched. This teacher proceeded as follows: 

"Our theme today is baptism. You have heard about 1% and all know 
something of its importance, I think it would be very desirable if, at the 
‘eonelusion of cur lesson, we ell shall know something more about it and be 
disposed to ageapt it and adhere to the covenant which aceompenics it and 
thus obtain a remission of our sins, as we repent of thems, Please write in 
your notes the following generalizations which we shall attempt to clarify: 


As The Lord grants to all of us certain privileges which, if we 
embrace them, His blessings follow. 


ie-He grants the privilege of living. 
2 ile grants the privilege of communion through prayere 
S» He grants the privilege of salvation through his Sons 
Be The privilege of complete salvation comes to all who com 
ply with the principles and ordinances of the Gospel, one of 
the most important being baptians 
le Jesus himself accepted this privilege 


2» Tesus commanded his disciples to offer this privilege to 
2 
Be Ete. 
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Thus the teacher went forward, topie by topic, neking a clear 
explanation ond giving ample proof of the points proposed from the scripte 
| ures and from experience. | 

The lesson proper closed with a summary ond the class period closed 
with an expression by the class members. 

In the first ease, advantage was taken of the trusting and emotional 
@lements of child neture and all that wes said made their oppeslse, In 
- the second case, oxperience, reason and judgment were recognized and pro» 
Visions made to take advantage of these, Whether the lesson is presented — 
to children, to aa or to adults, provisions mst be made for activities 
on the part of the class membersy for activity promotes experience and 
experience educates. This type of eetivity and its intensity will differ 
_ dn all these cases. A partial list of activities with children in the case 
cited would be listening, responding to frequent questions , raising their 
hands with animetion, indicating desire to respond, responding physically 
to their enotional responses, concluding as te what they duaive to do, and 
Oo One In the second ease, the older or adult group listens, evaluates 
tite the topies, raises meaningful questions, some of which they ask, recall 
experiences and items of jmowled:e, reason, supplemont mentally and aud- 
tbally ie beaches ideas; fam judgments and conclusions and so ons In 
-@ word, the first group thought as children, ected as children; the second 
ereup thought as adults ani aéted as adults, The type of response that 
will be most educative must, of necessity, be of great concern to the teacher 


and provi sion made to secure it. 





ve evidence of their abilities and knowledge of the 





instruction to the needs of the students. 


If what hee already been presented in this chapter has left the 


desired effect, the reader is persuaded that all teaching should be adapted 
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| to the needs of the students, ‘The reader’ has also, no doubt, come to the 
ecielunion thet one eeason, and it is an tuohetinn’ one, why sone teachers | 
are unintoresting and their work ia 2 partial failure is bessuse of the lack 
of aduption. Svery good toacher is concerned about it and is caver to find 
sonething that will help him. The fo Llowing sucgestions have been tried and 
found helpful: 


le Become as well acquainted with each member of the elags as 
Giresmmatances will permit. 


This acquaintance should include the name, the tenperment, the ox- 
periences at home and abroad, how and in what texms the studente think, that 
is whether nay are socially, roligiously, financially, oecupationally or 
eivically minded, something of the mind content, and whet they intend to do 
and so ons 


2 ‘Through observation, become aware of how people at the 
various ace levels acte 


sae All children act very much alike. ‘This is eyually true of the youth 
and more or less true of adultes ‘Experiences, incident to training, however, 
modify action so we observe individuality of adulte, expecially of the older 
agults, monifesting itself and presenting a challenge to the tencher, Jaul 
esught the idea and vassed it on to us when he said, “When I was a ehild, 
I spoke as a child, I understood as 4 child, I thought as a child; but when 
i became a man, I put away childish things." 


Se Adapt the language used to the abilities of the groups to 
unieratand. 


This is very difficult and ¢hallenging. In fact, I mnt confess thet, 
as 2 write this book, this is one of my major concerns, and | am not sure 

that I follow my own teachings, I have known teachers whose work was a pertial 
failures, One such was one who taucht edult, well-trained, people and talke: to 
then as if they were children, Another, @ teacher cf children, talked to the 
¢less as if they were adults. i know many other teachers who know the art of 
teaching so well that they are able to adapt perfectly their lLanguace even to a 
mixed groups | 
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ay Take it for granted that the class menvers have hed « certain 
avount of experience and know something and @an draw conelusions 
for theaselveas 
| The teacher who proposes to do all the thinking wakes a great mistakes 
Children, certainly, ere very limited in experience and imovledge and need 
much help. Their ability to conclude an! to generalize ia limited, ‘The 
good teacher will be aware of thie ani teach accordingly. Older peeple, 
however, Jo not want this intelligence and experlence disc unted. after 
the facts are before then, they draw conclusions in the light of their 
experiences The wise teaching will recognize this situation end, not only — 
| Wine then to @xpreas their opinions but will actually use these conclusions 
and generalizations ag subject matter for the clasa. 
Se Survey the mind content and avoid taking too much for granted, 
a o~ the teacher to proceed where the class can not — 


“this is @ common fault of younc ‘teachers who have tad large educational 


ey ; axperionees Te avoid this mistake, a survey of the mind content, ay hag 





"been @iready explained in the chapter on “usiitative Teaching, shoulc be 
_ madee In going into unimown fields, the wise teacher will proceed slowly 


and Cautiously, laying cood foundations, with all groups, expecially with 


the younzers 
“4 6» Yeenll as vividly as posaible your own experiences at the 
? various age levels and modify your teaching accordingly. 


We all..pasa through the same stages of lifee-our minds have developed 
ine similar ways ‘the fundamental emotions, interests ani dispositions 
of the eurrent ceneration are similar t» thos: of the past, and will be 
similar to those of the future, The oxperiences of the teacher, at the 
various age levels, if carefully recalled end evaluated, will ba a fairly 

" peliable guides 
7. Study the success or failure sl] ments of each class veriod. 
Maphasize the situstions that have contributed te mnececess — 
and eliminate those that have been the cause of failures. 


Veachers who actually make a list of things which heve contrituted 
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cons, also the things which eaused failure, wholly or in part, and 


th 
7% 


then: use this list as a basis for improvement, will progress constantly, 


One item of such a list is apt to appear again and agains It is “The material 
or the method did not seem to be adapted to the dudents today.” 
8S, Get clearly in mind the needs of the group to be taught, and 
: then adept and organize the outlined materials to meet these 
needs, choosing all collateral materials with the same ond in 
view, 
eee outline and manual materials are sipplied to help the teacher, It 
‘de true that, often these mterials are organized in terms of subject matter, 
rather than in terms of mosting specific needs of individual students or 
classes, While they are helpful, they never can take the place of great 
bedies of other types of material that must be used. The guides, therefore, 
should be used only as guides, If adaptation for specific purposes are to 
be mde, thoy will need to be supplemented and, at times, rearranged, if 
they serve their highest purpose, 
9. Visit, as opportunity affords, other teachers and observe 
how they adapt their work. Put the best suggestions that 
comes to you, into practices 
Gne can often learn much by observing how others do the same task one 
is to do. Suggestions thus cbtained may be of great values ‘True, one can 
not imitate others exactly, but still, the suggestion to indtate the best 
teachers is good. Try it! 
(10,5 Strive to get the intelligence and guidance that comes 
through the power of the Holy Spirit and follow its 
promptings. 
This is the safeguard of all who would teach the truth to tho under» 
standing of the hearer. It supplements our ow power, at times enabling 


the teacher to be even better than he is at his best when without it, It 


is not a substitute for effort nor preparation but its function is to 





"euide inte all truths" It says to all who enjoy it, "Mhis is the way 
( ; ) iy 
walk ye in it." 

After the materials and methods have been adapted to the interest 


and abilities of the students, one other adaptation remains to be mad@s 
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Phin ial ” eas dain of the materials offered today to tho times and 
ptieankatins For éxempiet We are dealing with the life and labors of 
Jesuse He axe nearing that time of the yoar when people's thoughts 
are turned to him because Christmas approaches. 

The teacher, no =atbter what the age level of the group, will plan 
for en exceptional lesson on the birth of Christ. This is another 


of those topies that heave univerail appeal. Of course, puch a lesson is 





good any time of the year, but it is of exeeptional value at that pare 
ticular periods To give such a lesson at “aster time would not be in 
‘keeping with the spirit of the timcs»-would not be teking advantage of 
current interests, 

Our late friend, a friend of youth, Brother Martin used to relate 
this story: an ene oonention he was invited to speak at the funeral of 
a h Peers who, after a long and devoted life had died of infirm :tiea of old 


‘She people had assembled to pay due manpont to him and his passing» 





it was e day to « wleente a great life's stor As wes the practice 
a that ward, the choir leader had hie choir ready tofurnish appropriate 
(7?) muades Ag the appointed time, they arose and renfered the selection, 
" Your Sweet Little Rosebud Has Left you"? 

Conditions that prevail cenerally are often very effectual in pre 
Savina the minds of people of all ages for appropriate instruction. To 
fail to take advantage of this mind-set is to ‘ail to adapt the work 
perfectly to the needs of the class. 

The old "Preacher" caught the idea and gives it to use in these 
words. “To everything there is a season, and @ time +03 every purpose 
under the heaven, A time to be born, and time to die; a time to plant, and 
| a time to pluek up that which is planted; a time to kill, and a time to 
heal; a time to break down, and a tim to build up; a time to weep; and a 
tine to leughj a time to mourn, and a time to dance; a time to cast eway 


atones, and a time to gether stones together; a time to embrace, and a time 
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of rain ‘from onbrecings 2 tine ‘to got, omi a time to lose; a time to 
= and a time to coat awayj a time to read, and a time to sew; a tine 
to keep silence, and a time to speak; a time to love, and a time to hate; 
a time of wery ané a time of ypeaces” (Eeelesiastes 3 :1~8) 
SUMMARY? We hove seen: 
Je That no matter how ¢s liy the students may be graded for 
glass instruction a wise range in abilities, also in experiences, 
will be found in practically every clasa,y— 


2, That if inatruction is to be of highest value it will be adapted 
te the students. — 


S» That the age level, or maturity of the members of the class, make 
adaptation desivable but in this the texcher finds an important 
problem and a challenge. 


4s Thet there ave certain simple rules which, if followed, help with 
thie difficult problem of adaptation. These pertain tom 


&» Aequaintanee with the class members. 


by The types of action characteristic ef people at Various 
age levels. 


G» Appropriate languages 


a, Giving credit for imowledge and experience possessed 
by the members, 


@» Taking too much for cranted, 


tf, Recalling ones own experiences and using these as 
@ besia for judgment. 


be Evaluation of mecess and failure situations 
h, Getting suggeations from other teachers 


je Getting the spirit of the Lord and being directed by 
its. 
5, That adaptation has to do not only with fitting the lesson to the 
needs of the students to also the times and ceeasions as weil. 
PROBLEMS AND QUESTIONS: 


le Meke a enall list of needs your students have in the realm of their 
religious life. 


a» if there appears on your list "A clean vision of 
the funetion of the church in the life of youth" how 
would you provide for it as a teacher of church 
dootring . 
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be If you wor> teaching a class and the members 
aid not appear to be interested in the subject 
how would you proceed to adjust it ao that it 
would coms within the realm of their interest? 


Give an illustration from your oducational experience of the points 


_ of the stories-— 


a» the boy and the old clothes 
be. The funeral song by Martin 


Give from memory the items of the summary. 


| Before you prepare your next lesson for your class read the ten 


gules carefully concerning aduptation of materials. Apply one 
er more of these and efter administering the lesson report 
results. 


Memorize the quotation with which this-lesson ¢losed,. 
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